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ABSTRACT 
The current study is a psychobiography. The subject was chosen through purposive 
sampling based on the researcher’s personal interest and the remarkable impact this woman had 
within her society. Ellen Kuzwayo also meets the requirements of a psychobiography in that 
she is historically well known, inspirational, and her life has been completed.  
The study applies a qualitative research method in the form of a psychobiography, 
which aimed to describe Ellen Kuzwayo`s life accordingto Daniel Levinson`s Life Structure 
Theory of Adult Development. Levinson`s theory divides the lifespan into four developmental 
eras, each with its own biopsychosocial character. Each era in turn is divided into shorter 
periods of development. Levinson`s theory was chosenbecause it is specifically relevant to the 
development of women.  
The findings of the study indicate that Kuzwayo’s life was consistent with the pattern 
of development which Levinson (1996) identified. Kuzwayo was relatively successful in 
resolving the life tasks and transitional periods proposed by Levinson. 
This research study has given a positive demonstration of the value of development 
theory to investigate a particular human life. Furthermore, it emphasized the uniqueness of 
individuals in coping with the challenges of life. As a result it has opened up the possibility of 
perceiving people and their actions in a different way. Consequently, recommendations are 
offered in order to extend psychobiographical research on the life of Ellen Kuzwayo. 
 
Keywords 
Ellen Kuzwayo, Levinson’s Life Structure Theory of Adult Development, psychobiography. 
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CHAPTER 1 
INTRODUCTION AND PROBLEM STATEMENT 
1.1 Chapter preview 
This chapter provides a general orientation to the research presented, as well as a 
general explanation of the study. It includes a brief summary of the psychobiographical 
approach to research in addition to Daniel Levinson’s (1996) theory of the Human Life 
Cycle. A description of the problem statement is followed by an outline of the primary aim. 
An overview of the chapters of this treatise will conclude this chapter. 
1.2 Context of the research 
Psychobiography can be described as the study of a complete life, from birth to death, 
with the aim of discerning, discovering or formulating the central story of a person`s life, a 
story that is structured according to a psychological theory (McAdams, 1994). During 
psychobiography`s conceptual development, it has been described in several ways. Shared by 
most definitions is an acknowledgement of both a psychological analysis of an individual’s 
life, together with a biographical depiction of an individual’s life-history and achievements.  
According to Runyan (1982) psychobiographiesmay be defined as “the explicit use of 
systematic or formal psychology in biography” (p. 202). Therefore psychobiographers are 
allowed to extract information from various theories of social, developmental and personality 
psychology. The intention is to gain more insight into the individual’s personality 
development. In terms of the definition offered by McAdams (2006), a psychobiography is 
understood to be the methodical use of a psychological theory to transform a life into a 
clarifying and logical story. 
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Alexander (1988) makes the comparison of a single, individual personality with the 
particularity of a human face. He explains that although we can conclude that all faces have the 
same construct elements (eyes, nose, mouth etc.), eachoneis quite unique and identifiable in its 
own right. Personality is much the same. There are factors about a person’s life which enable 
one to generalise to other lives; and there are unique elements of that person’s life that serve to 
enrich or build on existing theory (McAdams, 1994)  
Psychobiography can therefore be seen as the utilization of a psychological theory to 
provide an in-depth interpretation of a life (McAdams, 1988; McAdams, 1994; Runyan, 1984; 
Schultz, 2005). A psychobiography is a qualitative, longitudinal case study of one person’s life; 
and it is, at times, cross-cultural in nature (Anderson, 1981; McLeod, 1994). As McAdams 
(1984) states, the heart of the biographer`s task is to interpret the data from that specific person, 
in order to “discern, discover, or even formulate the central, organising, animating story of that 
person’s life” (p.2).In short, this approach relates to studying lives already lived, as well as 
studying great individuals. Furthermore, it entails doing more than merely writing a biography, 
since one needs to look into one life repeatedly together with the specific theory of personality. 
The neglect by South African psychologists of this method of research will be addressed in 
more detail in the following chapter. However, as endorsed by a number of researchers in this 
field (Alexander,1988; Carlson, 1988; McAdams, 2006; Runyan, 1988b), the importance of 
psychobiographical case studies in psychology cannot be overemphasised.  
1.3 Primary aim of the study 
The primary aim of the current research study was to explore and describe the life of 
Ellen Kuzwayo from the theoretical perspective of Daniel Levinson’s (1996) theory of the 
Human Life Cycle. It wasthe aim of the study to generalize the results of the research to 
Levinson`s (1996) theory: a process known as analytical generalization (Yin, 2003). 
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The nature of this study could be described as both descriptive-dialogic and 
exploratory-descriptive (Edwards, 1990). The exploratory-descriptive component aims to 
present thorough and accurate descriptions of human development over the lifespan of Ellen 
Kuzwayo. The descriptive- dialogic component of this study allows the depiction and 
description of essential phenomena, as well as the clarification and testing of the constructs of 
specific theories, such as Daniel Levinson’s (1996) theory of the Human Life Cycle. 
1.4 The life of Ellen Kuzwayo  
Ellen Kate Kuzwayo was born on June 29, 1914, into a privileged black family on a 
farm in the ThabaNchu district of what was then the Orange Free State. While living with her 
grandparents, Jeremiah and SegogoaneMakgothi, as well as her mother, aunts and cousins, 
Ellen learned from an early age the spirit of Ubuntu and sharing whatever you possess within 
the family.  Ellen did not experience white oppression while growing up(Kuzwayo, 1996). It 
was only after both her grandparent`s death in 1920 and her mother’s death in 1930,when their 
family farm was seized and allocated to white farmers, that she found herself in an uncertain 
and menacing world (Kuzwayo, 1996).  
She received her education at St Paul’s School, where she passed grade eight. She 
proceeded to St Francis` College in KwaZulu-Natal, and trained as a teacher at Lovedale 
College, Fort Hare, graduating in 1936 with the highest teacher-training qualification then 
available to any black person (Kuzwayo, 1996). 
In 1940, Ellen Kate Kuzwayo met and married Ernest Moloto and gave birth to two 
sons, EveringtonMatshwqene and Justice Bakone, in 1942 and 1944 respectively. It was during 
this time that she became seriously ill following a miscarriage. Her marriage broke down and 
she and Ernest were divorced in 1947. She then moved back to Johannesburg to live with her 
father, leaving her sons behindwith their father and his second wife.It was in Kliptown, 
Johannesburg, where she became involved in the film Cry the Beloved Country, playing therole 
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of a skokiaan(woman beer brewer) queen, that she met her second husband, Godfrey Kuzwayo, 
and had her third son, Godfrey (Kuzwayo, 1996). 
She gave up teaching in 1952 when the Nationalist government introduced the Bantu 
Education Act, which cut back educational opportunities for black people. This led to Kuzwayo 
saying at the time that she did not have the necessary strength or courage to teach her pupils 
“what appeared to be very poisonous to their minds” (Kuzwayo, 1996).  However, she returned 
to higher education to train as a social worker at Jan Hofmeyer School of Social Work in 
Johannesburg, with fellow students Winnie Mandela and PumlaFinca. In 1956 she worked as a 
social worker for the Johannesburg City Counciland was later appointed at the Dube Centre for 
Young Women Committed to Action (YWCA). In 1964 she was appointed as the General 
Secretary of the YWCA Transvaal region, where she worked with women in deprived 
communities (Kuzwayo, 1996). She was at the forefront of a campaign against infant mortality 
and promoted cottage industries. It was during her timeworking for the YWCA that she formed 
friendships with the political icons Steve Biko and Barney Pityana and began to be recognised 
in South African politics (Kuzwayo, 1996).  
In 1974 Ellen’s family was dispossessed of their farm under the Group Areas legislation 
and in 1976 she accepted a post in the School of Social Work, at the University of 
Witwatersrand, following the Soweto uprising. She was the only woman appointed on the 
Committee of Ten set up to organise civic affairs in Soweto (Kuzwayo, 1996) and led the 
campaign to force the apartheid government to introduce a form of land ownership that 
encouraged private sector funding into housing in the Johannesburg (Soweto) townships 
(Adenekan, 2006). For her efforts she was detained for five months under the Prevention of 
Terrorism Act, and later released without having been charged. Ellen later became a consultant 
to the Zamani Soweto Sister Council, the umbrella organisation of the township women’s self-
help groups (Kuzwayo, 1996). 
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Ellen Kuzwayo held numerous leadership roles, from being appointed Chairperson of 
the Maggie Magaba Trust, Treasurer of theGodisengCheleteBasadi (Let us invest money, 
women), a women’s organisation which assisted women to save and invest money and was 
later appointed as the first president of the Black Consumer Union. All these appointments 
eventually led to her being elected as a Member of Parliament in the constituency offices in 
1994. Kuzwayo also became the first black writer to win South Africa’s leading Central News 
Agency’s(CNA)literary prize (Adenekan, 2006) for her writing and stories. Her second book, 
“Sit Down and Listen” (1990), was a collection of short stories in which she took the role of 
oral story teller to keep alive the African oral cultural heritage. The stories highlighted the 
value of traditions and attitudes, and the plight of women caught between the old and the new 
South Africa.  
She retired from Parliament in 1999, when Nelson Mandela awarded her an Order of 
Meritorious Service (Adenekan, 2006).On April 19, 2006 Ellen Kate Kuzwayo died at the age 
of  91, from complications due to diabetes, leaving behind two sons from her first marriage, 
and her third son from her second marriage. 
1.5 Overview of the treatise 
This treatise consists of six chapters. Chapter one contains an introduction and problem 
statement.  A theoretical overview of qualitative and psychobiographical case study research 
follows in Chapter two. Chapter three discusses human development with specific focus on the 
life cycle, life structure and discusses Levinson’s (1996) theory of the Human LifeCycle. 
Chapter four discusses the research design and theresearchmethodology while the findings of 
the research study are discussed in chapter five. Chapter six concludesthe treatise with the 
conclusions of the study and a brief discussion of the value and limitations of the study and 
recommendations for future research in this field.  
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1.6 Chapter summary 
The treatise is a psychobiography of Ellen Kate Kuzwayo. The study employed a 
qualitative psychobiographical research method – with the aim of exploring and describing 
the life of Ellen Kuzwayo – from the theoretical perspective of Daniel Levinson`s (1996) 
theory of the Human Life Cycle. 
Kuzwayo is known for the role she played in the struggle against apartheid, for being 
a champion of women`s rights and for her contribution to the development of South African 
literature. Kuzwayo was not only an activist, but she was a mother to her three sons and also 
a mother figure to South African youth.  
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CHAPTER 2 
PSYCHOBIOGRAPHY: A THEORETICAL OVERVIEW 
2.1 Chapter preview 
This chapter aims to enhance the reader’s knowledge of psychobiography as a case-
study research method. Following this, the researcher focuses on the relationship between 
biography andpsychology in case studies, definition anddescription of psychobiographyand 
its related concepts. Lastly, the value of psychobiographical casestudy research is discussed 
and the methodological considerations relevant to the current psychobiography of Ellen 
Kuzwayo are highlighted.  
2.2 Qualitative research 
According to Denzin and Lincoln (2000) “qualitative” suggests “an emphasis on 
processes and meanings that are not rigorously examined or measured in terms of quantity, 
amount, intensity or frequency” (p.4). Qualitative research may be seen as complex practices 
without one specific set of definitions, translations or methodology, as it is interdisciplinary, 
multi-paradigmatic and multi-method in focus (Struwig& Stead, 2004). 
According to Smith (2003) qualitative research can be viewed as a way ofsocial 
intervention, since it aids realisation by producing solidarity, by raising consciousness, or by 
allowing those who have not already been heard, the right to be heard.  In psychology, 
qualitative approaches are concerned with exploring, describing and interpreting the personal 
and social experiences of subjects. This is done with the intention of understanding world 
views rather than trying to test a preconceived hypothesis on a large sample, as would be the 
case with quantitative research (Smith, 2003).  
In qualitative research in psychology there a numerous approaches but underlying 
each approach there is a concern with the human experience, in all its detail and richness 
(Ashworth, 2003). As a result, most qualitative researchers are committed to the importance 
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of language as a primary attribute of human communication, understanding, and 
interpretation (Smith, 2003). Qualitative research also relates to meaning in context, in this 
case, meaning can be best described as exploring the individual`s life in the context of a 
psychobiographical study. Qualitative researchers tend to use a case-oriented approach to 
capture the essence of a situation or the inner life of the individual (Willig, 2001). 
When looking at case studies there are various dimensions to consider and explore, 
such as the amount of information that the researcher collects on each case.A case study 
explores a bounded system (Stake, 1995), or a case over time, through detailed, in-depth data 
collection involving multiple sources of content-rich information (Creswell, 1998).However, 
the case study is not really a research method; but it rather constitutes an approach to singular 
entities, which may involve the use of a wide range of diverse methods of data collection and 
analysis (Elms, 1994). 
Psychobiographical case studies are historical and psychological tools in which an 
exploration and analysis of core themes is conducted, and an interpretation of the life 
narrative is uncovered (Creswell, 1998; Elms, 1994). 
2.3 Psychobiographical research 
McAdams (2006) proposed “thatpsychobiography uses psychological (especially 
personality) theory to interpret and systemically transform a life into a coherent and 
illuminating story” (p. 503). A psychobiographical study can, consequently, be described as a 
form of life history research.Plummer (1983) described life history research as the full 
account of an individual’s life in the person’s own words. 
2.3.1 Defining Psychobiographical research 
 Apsychobiography can bedescribed as a way of doing psychology, and not merely a 
way of doing a biography (Elms, 1994). The psychobiographical field relates to studying 
lives of deceased individuals, or “finished lives” (Carlson, 1988, p. 106).  According to 
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Alexander (1988) this field aims to and offers explanations for prominent and great 
individuals` characteristics. Psychobiographical research focuseson the individual’s life 
history that cannot be simplyunderstood throughcommon sense or simple psychological 
principles (Alexander, 1988).Psychobiography has been described in several ways during  its 
conceptual development and all these definitions highlight and share commonalities of both a 
psychological analysis of an individual’s life and a biographical depiction of an individual’s 
life history and achievements. 
 Psychobiography is the name given to life stories that make use of psychological 
theory and research as a means of creating clarity and understanding on the lives of 
biographical subjects, and the connection that their life and work have and how they affect 
each other (Schultz, 2005). 
2.3.2 Psychobiography: definitions and descriptions  
According to Bromley (1986) methods, psychological concepts and findings play an 
important role in psychobiographieswhich can also be described as 
psychobiographicalstudies ofan individual`s life. Psychobiographies are a means of 
collecting, analyzing and discerning of life storieswhich allows for a more in-depth study of 
the whole person in time and context (Runyan,1988a). Psychobiography is the systematic 
application of psychological theory to transform a life into a sound and illuminating story 
(McAdams, 1988).  
Various dimensions in the description of psychobiographies have been mentioned, 
however the essence of psychobiography was encapsulated by McAdams (1994) as the 
“study of an entire life, from birth to death, with the aim to discern, discover and formulate 
the central story of the entire life, a story structured, according to [some] psychological 
theory” (p. 12). Furthermore, psychobiography is the application of psychological concepts 
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typically developed in the 20th century, to individuals who lived in earlier eras (Anderson, 
1981).  
To enable the reader to gain a greater understanding of the term, psychobiography, it 
will be compared with other closely related and possibly confusing terms.Thus, a brief 
description of related concepts is discussed in the next sections that follow. 
2.4 Trends in the development of psychobiography 
Psychobiographical research emerged in the early years of the 20thcentury, solely to 
create more insight and knowledge in areas that traditional biographies had not previously 
explored(Schultz, 2005). The 20th century came with the recognition and acknowledgement 
of psychological concepts as reliable tools that could be used by biographers in the 
interpretation of individuals’lives (Scalapino, 1999). 
 Recently,challenges have faced the psychobiographical field (Schultz, 2005); as a 
result, psychologists have avoided conducting longitudinal studies of individual lives despite 
the strong emphasis of a scientific approach to the study of development. They have argued 
that such studies did not really contribute towards creating more universal truths (Howe, 
1997).McAdams (1994) argued that biographers tended to neglect their subjects’ human 
failings, imperfections, as well as their inner lives of feeling, desire and fantasy, unlike 
history that is concerned with the description and interpretation of a particular phenomenon 
and events in the past. 
In recent years psychobiography has moved away from its psychoanalytical stance, 
which resulted from Sigmund Freud’s work (Elms, 1994). Freud suggested that 
psychobiographers analyse and test the way a given psychic concern spanned both a neurosis 
and a creative masterpiece (Elm, 1994). In an attempt to show that creativity has many 
diverse dynamics underlying it, Freud publishedLeonardo da Vinci and a Memory of his 
Childhood. This, however, proved problematic, as the psychodynamic argument that the 
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images that da Vinci created arose solely from an infantile wish, seemed difficult to prove 
(McAdams, 1988; Scalapino, 1999). Psychobiography thus emerged to yield new insights 
beyond those forthcoming from traditional biography. 
 According to Rustin (1999), modern social sciences have been inclined to omit the 
individuality of the individual. With the increasing influence of postmodernism, as well as 
the development and progress of narrative analysis, the story and time aspects have enhanced 
research processes (DeLauwere, 2001; Murray 2003). Despite its methodological weaknesses 
(Elms, 1994; McAdams, 1988), psychobiography redefined the mission of both psychology 
and biography as being merely applied psychoanalysis (Runyan, 1988a).  
The attraction of biographical research is that it hasvaried, distinctmethodological and 
interpretive ways to investigate an individual`s life. This attraction is enhanced by the number 
of different approaches a researcher can use (Willig, 2001). Additionally, 
itisaboutunderstanding an individual, their life and experiences interms of the present cultural 
and structural setting, holistically (Roberts, 2002; Willig, 2001). 
Over the years psychobiographies have become popular and a significant increase in 
their publication was noted (Runyan, 1988a). According to Roberts (2002) this increase may 
be attributed to various factors, such as: (a)the increased concern with lived experience, and 
how best to reveal and express it (b) a disillusionment with static approaches to data 
collection; (c) a growing interest in the life course; and (d) the growing popularity of 
qualitative research in general. 
Psychobiography is multi-disciplinary, crossing professions, such as psychoanalysis, 
psychiatry, political science, academic psychology, literature and the arts, psychohistory, 
anthropology and religion (Fouchè, 1999; McAdams, 1994; Simonton, 2003).It draws on 
various theories of personality, abnormal, cognitive, and developmental and social 
psychology. 
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Essential contributionshave been made by both traditions of psychology and 
biographyincreating awareness andunderstanding of human lives. This is indicated by thefact 
that numerous psychologists have drawn on biographical sources of information, andthat 
scholars in each area have drawn on the psychobiographical interpretations of leadingfigures 
in their respective fields (Runyan, 1988a).  
The psychobiographical case study is valuable for the development and revision of 
theory to guide further empirical investigation (Edwards, 1990; Lowman, 2001; McLeod, 
1994); but it has few claims to wider representativeness or generalizability of the findings 
(Willig, 2001).It can also be described as a powerful historical and psychological tool in 
which an analysis of core themes is conducted, and an interpretation of the life narrative is 
uncovered (Creswell, 1998; Elms, 1994) to provide a detailed description of the individual 
case. 
2.5 Psychobiography and related concepts 
Autobiography is the documentation of an individual`s self-narrated life story 
(Bertaux, 1981; Bromley, 1986). Autobiographies tend to be biased and selective in the 
information they offer, as they are usually written from a biased and subjective perspective 
(Bromley, 1986). The author may refer to objective records and facts, but due to the 
subjectiveperspective, this tends to be necessarily selective and biased (Roberts, 2002).  
A biography or biographical research shares a fascination with the human experience, 
with life stories and histories of prominent and famous figures(McAdams, 1988). Biography 
refers to an account of a person’s life written by someone other than the subject understudy 
(Fouchè& van Niekerk, 2005a). Biographers usually omit information from a psychological 
viewpoint due to their limited psychological knowledge and psychological training; instead 
they use psychological theory and research as a secondary aim (Schultz, 2003). A biography 
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may or not involve the co-operation of thesubject as the subject may be deceased; and it may, 
or may not be scientifically comprehensive and accurate (Fouchè, 1999). 
Psychobiography is a way of doing psychological research by “using biographical 
data to examine the growth of unique thinking, productivity and originality in extraordinary 
individuals” (Pillay, 2009 p.70). Psychobiography is essentially grounded in case research 
(Runyan, 1982).Single-case research design and psychobiographical research bothinvestigate 
in-depth phenomena, and can provide illuminating descriptions thereof.  
2.6 Life stories and life histories 
 According to Atkinson (1998), storytelling is a fundamental form of human 
communication, as “we often think in story form, speak in story form, and bring meaning to 
our lives through story” (p. 1). Atkinson further explains that by telling or sharing stories of 
our lives, we increase our working knowledge of ourselves through reflection and criticism. 
Life stories generally refer to the collection, interpretation and report- writing of a person’s 
life in the context of the story told (Roberts, 2002). Life stories are subjective and told 
according to the information given by the narrator. 
 Life histories can be described as complete life narratives, highlighting the most 
important aspects of an individual’s life. They refer to the collection, interpretation and report 
writing of a person’s(the life-history method) life in the context of the story told (Roberts, 
2002). According to Bromley (1986), life histories are an attempt to reconstruct and interpret 
important aspects in a person’s life by making use of both subjective and objective data. The 
term life story is commonly applied to the story that is narrated; while life history implies the 
later interpretive, presentational work of the researcher (Roberts, 2002). 
2.7 The value of psychobiographical research 
Psychobiographies and life-history research have advantages and values, some of 
which are discussed in the following five areas. 
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2.7.1 The uniqueness of the individual case within the whole 
Psychobiographical research has a morphogenic nature that allows the researcher to 
investigate and provide a unique and holistic description of the individual (Carlson, 1988; 
Elms, 1994; Runyan, 1982b). Morphogenic refers to studying individualized patterning 
processes of the whole personality; and it emphasizes the individuality of the whole person – 
rather than the individuality found in single elements (Elms, 1994;Runyan, 1982b, 1983). 
Psychobiography focuses on the development of the individual organism; and, as such, 
emphasizes the individuality of the entire person, rather than focusing on the individuality 
foundin a single element only (Runyan, 1982b).  
2.7.2 The socio-historical context 
To understand a person more holistically, as is the case with life-history research and 
psychobiographical studies, attention must be paid to the bigger picture when viewing the 
person’s larger contextualized background. According to Watson (1976) the gestalt context 
highlights this and refers to the full understanding of the individual within the rich context , 
by taking into consideration his or her socio-historical cultural experiences, the process of 
socialization, and the family history. 
Goodson and Sikes (2001) affirmed that there is an essential relationship between 
people, their experiences and perceptions, as well as the historical and social contexts. A 
thorough deliberation of a large diversity of socio-historical contexts can be permitted 
through this well-judged choice of life-history data (Carlson, 1988).The uniquedescription 
and understanding of the individual provides the researcher with a largercontextualized 
background from which to portray the subject’s socio-historical culture, the process of 
socialization, and the family history (Roberts, 2002; Runyan, 1982a). 
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2.7.3 Process and pattern over time 
According to Mouton (1988), the understanding ofbehavioural processes and 
developmental patterns is a third value of psychobiographical research. Life history relates to 
the complete explanation and understanding of behavioural and developmental patterns over 
time (Runyan, 1984). Psychobiographical research is conducted on finished lives, in order to 
trace the patterns ofhuman development and behaviour that can be fully described across an 
individual’s lifespan (Carlson, 1988; Gronn, 1993). This longitudinal research provides an 
integrated and morecomprehensive picture of personality and human development over time 
(Alexander, 1990).The researcher is provided with a more comprehensive understanding of 
the ‘personality inaction’ (Fiske, 1988. p.  67) which enablesthe researcher to record the 
different dimensions andprocesses of an individual`s personality functioning at any given 
time, or in any particular situation. 
2.7.4 Subjective reality 
Psychobiographiesprovide an enlightening description and sympathetic awareness of 
thethoughts, feelings and inner experiences of the chosen subject (Schultz, 2003). Subjective 
reality permits theresearcher to develop the necessary levels of empathy and sympathy for the 
chosen subject. This insight forms the basis upon which one can construct an emotionally 
compelling narration of the individual’s life story (Schultz, 2003).These insights can be 
converted into vibrant, clear and psychologically compelling life stories (Mouton, 1999; 
Runyan, 1982b).  
2.7.5 Theory-testing and development 
Life-history materials provide an ideal setting for validating and developing various 
theories. Edwards (1990) statesthat theory plays an important role in case research, as it 
guides: (a) the identification of objectives and design in data collection; (b) the 
conceptualization; and (c) the operationalization of case data within the framework of 
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theoretical constructs.The role of theory in generalisation is typified as analytic 
generalisation, and it is in contrast to statistical generalisation (Yin, 2003).  
2.8 Methodological considerations in qualitative psychobiography 
The research design and the methodology utilised in psychobiographies are often 
criticized (Yin, 2003) and rather than becoming defensive in the face of criticisms Yin invited 
psychobiographers to view these criticisms as challenges. The following section will discuss 
these challenges and also explore ways of overcoming them. 
2.8.1 Researcher bias 
A psychobiographer’s tendency to idealize the biographical subject is one of the 
serious threats to a psychobiographical methodology (Anderson, 1981b; Elms, 1988, 1994). 
The extensive time and invest made in psychobiographical studies, may cause the researcher 
to develop intense emotional responses, this is a result of the in-depth nature 
ofpsychobiographies (Schultz, 2005b). This may also result in countertransferance reactions 
from the researcher (Schultz, 2005b). 
The research literature reports that complete objectivity and dispassionate engagement 
in the life of any biographical subject is virtually impossible (Anderson, 1981b; Elms, 1994; 
Meissner, 2003; Schultz, 2005b). According to Anderson (1981b) emotional reactions are not 
usually deliberate; in fact, the author may believe that he or she is describing the subject’s 
personality. 
 Erikson (1974) suggested that psychobiographers apply a level of disciplined 
subjectivity to recognize the subjective nature of interpretation and to be self-reflective on the 
impact of perceptions, emotions and personal history that are inevitably linked with 
qualitative psychobiographical research. This can be further achieved through data immersion 
and de-emphasis on pathological terminology and theory (Elovitz, 2003). In order to 
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minimize the difficulty related to researcher bias, thefollowing five general strategies could 
be implemented.  
1. The researchers should choose a subject about whom they feel considerable 
ambivalence– that is to say a mixture of approval and disapproval, as a way to counter 
premature conclusions and to remain objective (Elms, 1994). 
2. Develop empathy for the subject. This is useful as a safeguard against the inclination 
to be reproachful (Anderson, 1981a). 
3. Psychobiographers should continuously examine their feelings towards their subjects 
(Elms, 1994) 
4. They should request close acquaintances and other biographical specialists to 
comment on the degree of subjectivity exhibited in the writing (Anderson, 1981b; 
Schurink, 1988). 
5. Analyze all emotions and feelings about the biographical subject. The researcher 
should include an appendix in his or her written work, where he or she notes down the 
thoughts about the subject, preconceptions and how – and why –he or she decided to 
write about the particular subject (Elms, 1994). 
2.8.2 Reductionism 
According to Anderson (1981) Reductionism, of which there are various forms, is the 
second major criticism against the psychobiographicalmethod.It is assumed by some 
psychobiographers that the application of fixed psychological formulas, which omit 
important external social and historical facts from the lives of historical figures would 
constitute sufficient analysis (Anderson, 1981). Schultz (2005a) argued that psychobiography 
succeeds when it does the opposite, namely: “Tracing mysterious gestalts of thought and 
action back to a variety of biographical vectors” (p. 12). 
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Psychobiographies have historically been criticised for their focus on 
psychopathological processes, rather than on normality and health (Runyan, 1984). This is 
referred to as overpathologising (McAdams, 1994).  
Reductionismcan be seen as negative as is distorts the researcher’s ability to 
illuminate the complexity of the inner life of a subject and as it ignores the complexity of a 
subject’s social, historical and cultural context; and it can reduce an entire life to a neurotic 
tendency (Runyan, 1988b; Scalapino, 1999). However, there are a number of precautions and 
approaches can reduce and counteract the specific issues relating to reductionism. These 
include (1) the use of multiple sources in data collection and analysis (Runyan, 1982a),and 
(2) using the avoidance of using too much psychological jargon or terminology (Runyan, 
1988a). Furthermore, an approach that focuses on health, rather than on disease is advocated 
in order to counteract pathologising the subject (Elms, 1994).  
2.8.3 Cross-cultural differences 
Anderson (1981) proposed that psychobiographical studies should be considered a 
form of cross-cultural research.Thus, the cross-cultural criticism holds that modern 
psychological concepts would not necessarily be applicable to a subject’s behaviour on 
account of their not being sufficiently  cross-culturally sensitive. Runyan (1982a) noted that 
this critique is common to all biographical and historical writing. Anderson (1981) 
recommends that the researcher undertake extensive and in-depth historical research. This 
would assist the researcher to develop a culturally empathetic understanding of the subject. 
The researcher should, therefore, understand the culture from the viewpoint of those 
individuals who lived in it – especially from the subject’s point of view – in order to interpret 
the meaning of specific actions or statements (Neuman, 2003).This may be achieved through 
the literaturereview of multiple sources,consulting a variety of data, ranging from primary 
sources (such as,documents written by the subject) to secondary sources (like publications 
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written about the subject- books, articles etc),or by interviewing people (Anderson, 1988; 
Greeff, 2005) who shared the subject’s cultural values. 
2.8.4 Analyzing an absent subject 
The essence of psychobiographical researchis that, theresearcher must assemble a 
portrait of the absent subject from predominantly written sources (Anderson, 1981a, 
Izenberg, 2003; Schultz, 2005b).  Researchers have concluded that it is often seen as a 
disadvantage for psychobiographers to research and analyse an absent subject, as the 
researcher seldom has contact with the subject. However,availability and variety of 
information, as well as having the opportunity to analyse events in the light of eventual 
effects facilitates thepsychobiographical analysis of an absent subject to test theoretical 
concepts (Anderson, 1981a;Munter, 1975). Biographersareat an advantage as they are not 
limited by therapeutic considerations. This position is called balanced description (Anderson, 
1981). Therapists may develop a distorted view of a client because they focus on the facets of 
the client’s maladaptive behaviour. Biographersmust be free to develop a holistic and 
objective account of the subject. Furthermore, biographers are not restricted by informed 
consent (Carlson, 1988), or the need to maintain a continuous therapeutic atmosphere. 
Indeed, Elms (1994) noted that psychobiographers do not need to disguise the subject’s 
identity, as the main point of most psychobiographical research is to provide a clearer 
understanding of the psychology of a public figure. 
The use of historical qualitative data can be described as historical–comparative 
research. Neuman (2011) defines historical-comparative research as “Qualitative research in 
which the researcher examines data on events and conditions in the historical past and/or in 
different societies” p. 52. Therefore, historical-comparative research is a collection of related 
types of research. Historical-comparative research can be exploratory, descriptive, or 
explanatory, but it is usually descriptive. This research can follow a qualitative approach 
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whilst some examine quantitative data in a different culture or time point (Neuman, 2011). 
According to Neuman (2011) historical-comparative research uses a variety of evidence 
including existing statistics, documents (books, newspapers, journals, etc), interviews and 
observations. 
 
2.8.5 Elitism and easy genre 
 
Psychobiographical research has been criticised as being elitist and an easy 
genre(Runyan, 1988b). Researchers have been accused of focusing too much on royalty, 
political and military leaders, and the privileged, while ignoring the lives of ordinary men and 
women (Runyan, 1988b). When studyingand understanding enigmatic figures in society, 
human – and more specifically, personality development is emphasized(Howe, 1997; 
Runyan, 1988b). They are useful in order to enrich the scientific body of knowledge in 
psychology.  Runyan has argued that it would be honourable to learn more about the 
oppressed and the neglected. He warned, however, that it is not the social class, but rather the 
level of acculturation that should be considered whilststudying lives from any social level, 
with subjects being chosen not as indicated by their social class, but rather according to 
personal characteristics (Runyan, 1988). 
The criticism of elitism, therefore, depends simultaneously on the person being 
studied and the interpretation offered by qualitative psychobiography (Runyan,1988). 
Secondly, some critics consider biographical research as being too easy agenre. According to 
Runyanand Elms (1994), superficial biographies are easily written, but writing a good 
biography is an intense challenge. The psychobiographical approach is appropriate when 
studying lives from any social level, with subjects being chosen– not as indicated by their 
social class– but rather according to personal characteristics (Runyan, 1988).Schultz (2005a) 
noted that a good psychobiography is a cogent and comprehensive narrative of consistent and 
viable data thatassist to elucidate the mystery of an individual’s life. 
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2.8.6 Infinite amount of biographical data 
Anderson (1981b) proposed a split-half strategy to handle data, by dividing the data 
into two parts. This strategy was proposed to deal with the limitless information that 
psychobiographers usually find themselves with (McAdams, 1994). One part is used to 
identify and examine the intended theoretical propositions and constructs; while the second 
part of the material is examined to compare and test these data against the theoretical 
propositions identified in the first body of material. 
Alexander (1988) states that there are two distinct methods of approaching personal 
datain order to reduce the data to manageable quantities. The first method involves and 
requires the psychobiographer to identify salient data by sorting the raw data into nine 
categories of salience and then further scrutinising the relevant data. These nine principal 
identifiers of salience are: primacy, frequency, uniqueness, negation, emphasis, omission, 
error or distortion, isolationand incompletion. The second method to approach the data 
involves asking the data a question (Alexander, 1988, 1990). This is an obvious technique 
used by psychobiographers who sort through huge amounts of material for answers to 
specific questions. 
2.8.7Inflated expectations 
As in all types of research, psychobiographers need to be aware of various limitations 
to the approach, as psychobiography must obey strict ethical research considerations. 
Psychobiographers should bear in mind two limitations of psychobiographical research. 
Firstly, psychobiographers should recognize that psychobiographical explanations do not 
replace, but rather supplement existing explanations. Secondly, the psychological 
explanations should be recognised as being merely speculative; and they should notbeviewed 
as the final word on the subject; since they are not necessarily authoritative (Anderson, 
1981a; Elovitz, 2003).  
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The current researcher recognizes and admits that the case study on Ellen Kuzwayo 
was primarily conducted from a psychological vantage point. Thus, the study cannot – and 
the researcher does not – claim to have uncovered the full complexity of the lifestyle and her 
psychosocial development. 
2.8.8 Validity and reliability criticisms 
 
The psychobiographical approach has been criticised for its validity and reliability as 
an idiographic approach (Runyan, 1983). Runyan (1988) stated that 
psychobiographicalapproaches are also criticised for their lack of experimental control, and 
the difficulty of generalising the findings. Four tests are commonly used in all social science 
methods to ensure case-study designs of high quality, namely: construct validity, internal 
validity, external validity and reliability (Yin, 2003). 
Construct validity refers to the establishment of the correct operational measures for 
the concepts studied (Yin, 1994).The researcher should aim to cautiously select and clearly 
conceptualise the particular constructs or variables to be researched. This should be done in a 
comprehensible manner, in relation to the original objectives of the study. The clear 
conceptualisation of concepts or variables enhances the researchers’ ability to distinguish 
which of the indicators or constructs they want to use during data collection (Yin, 2003). 
According to Yin (1994) Internal validity relates to showing how certain conditions 
lead to other conditions, establishing thereby a causal relationship.Researchers could use the 
strategy of structural corroboration, in order to improve the credibility or accuracy of 
assumptions made by them. The structural coherence and corroboration that underlie 
credibility can be achieved through prolonged exposure to the data, in-depth research and 
checks for any distortions (Rudestam& Newton, 2001) and submersion in the multiple 
realities of human experience (Krefting, 1991). The structural corroboration of the 
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meanings inferred and conclusions drawn must be internally substantiated and self-evident 
from the way that data is displayed (Lincoln &Guba, 1985, 1988). 
Additionally, multiple sources of data could be utilised (as in triangulation) 
(Rudestam& Newton, 1992).Willig (2001) stated that case-study research should always 
entail triangulation to a certain extent. Patton (1987) mentioned four useful types of 
triangulation that could improve internal validity. These include: (a) the triangulation of data 
sources (data triangulation); (b) triangulation among different evaluators (investigator 
triangulation); (c) the triangulation of perspectives on the same data (theory triangulation); 
and (d) triangulation of methods (methodological triangulation). 
External validity refers to establishing the domain to which a study’s findings may be 
generalised. Yin (2003) suggested that, the researcher should try to generalise findings to 
theory. However, Yin alsoproposed that, rather than generalising to other case studies or to a 
larger population, the researcher should try to generalise the findings to the theory. This is 
called analytical generalisation which aims at corroborating or refutinga theory.  
Reliability refers to maintaining the consistency of a study and whether astudy can be 
replicated under similar circumstances (Yin, 2003). By keeping a consistent and easily 
understandable coding scheme during the collection of the raw dataand making as many steps 
operational in data collection as possible, the auditability of the themes is improved 
(Rudestam& Newton, 1992).  
To ensure trustworthiness in qualitative research, Shenton (2004) proposed four 
constructs, namely, credibility, transferability and dependability and confirmability to replace 
the above mentioned tests of reliability and validity. The strategies and precautions to meet 
the four aggregate constructs are discussed in detail in section 4.4 of chapter 4. 
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2.9 Psychobiographical ethics 
As a window into a subject’s private world, the nature of a 
psychobiographicalstudyraises ethical concerns about privacy and confidentiality (Elms, 
1994; Runyan, 1982a). Psychobiographers are required to resolve and consider ethical issues 
that could negatively impact their study. Elms (1994) noted that the first issue that arises 
relates to choosing whether the psychobiographer will study living individuals or those 
already deceased. Further issues that arise may relate to questions about what kind of data can 
be used (Fouchè, 1999).For example, officially archived materials, materials deemed suitable 
by a subject’s family, or allavailable material. 
The American Psychiatric Association issued guidelines forresearch ethical guidelines 
in 1976 that are still used by psychobiographerstoday.These ethical guidelines stipulated that, 
firstly, psychobiographies should ideally beconducted on long-dead individuals, who 
preferably have no close surviving relatives who may be embarrassed by any revelations 
(APA, 1976). Secondly – and of  greater ethical concern – psychobiographies may not be 
conducted on any living person without  prior consent to being studied or interviewed, 
information collected, or any subsequent publicationof findings (APA, 1976). Runyan 
(1982a) noted an interesting exception to this latter guideline, whereby psychiatrists may 
ethically prepare official psychobiographical profiles of significant international figures or 
criminals, whose personality development requires some understanding in the interests of 
national safety and security. 
The above guidelines neglect to mention confidentiality as an ethical consideration in 
psychobiographical studies. However, Elms (1994) stated that all personal information 
gathered by psychobiographers should be treated with respect and confidentiality.In the 
current psychobiography the researcher chose to study a deceased individual, Ellen Kate 
Kuzwayo. The issues, as applied to this study, included ensuring privacy and preventing any 
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potential embarrassment to the subject’s family. The information collected on Kuzwayo`s life 
was based on published materials that exist in the public domain.  
2.10 Chapter summary 
This chapter discussedpsychobiographies, and more specifically their related 
concepts, definitions and descriptions. Secondly, the researcher highlighted the importance of 
certain preliminary methodological issues and the criticisms associated 
withthepsychobiographical research methodologyand how these could be minimised. Lastly, 
the ethical considerations of psychobiography were explored.  
In Chapter 3, human development and the human life cyclewill be presented. 
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CHAPTER 3 
HUMAN DEVELOPMENT AND THE HUMAN LIFE CYCLE 
3.1 Chapter preview 
Chapter three discusses human development and Daniel Levinson`s (1996) Theory of 
the Human Life Cycle.   
3.2 Daniel Levinson’s Theory of the Human Life Cycle 
As a psychobiography is associated with the study of a complete life, from birth to 
death, a developmental psychological approach was adopted for this study. The theory of 
choice for this psychobiographicalstudywas Daniel Levinson’s (1996) Life-Structure Theory of 
the Human Life Cycle. Levinson formulated a detailed and influential approach of the Human 
Life Cycle based on biographical interviews with men, and later with women, mainly from 
their adolescent years and later in life(Levinson, Darrow, Klein,  Levinson, & McKee, 1978). 
Levinson’s theory was chosen for several reasons. Firstly, the variables of age and 
occupation aretaken into account in the theory. Secondly, it acknowledges possible gender 
differences. Thirdly, the theory investigates the general pattern, as well as the specific design of 
a person’s life. This includes the individual’s socio-cultural world, features of the self and 
important relationships and roles (McAdams, 1988). Lastly, and most importantly, Levinson’s 
theory is seen as a combination of other theories, such as those of Jung, Piaget, Freud and 
Erikson. As a result, it supplies an integrated approach to the understanding ofhuman 
development (Levinson, 1996). 
According to Levinson (1996) the course of life is never a simple, continuous process; 
it consists of qualitatively different phases or seasons. By means of examples, Levinson noted 
that in the same way that there are seasons of the year and seasons within each single day, 
each of these has a counterpart in the individual’s life cycle. This imagery suggests that the 
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life course develops through a succession of definable seasons or segments (Levinson, 
1996).Individual lives differ, however; each is unique; but despite that, all individuals go 
through the same basic sequence of life (Levinson, 1996).  
In every season of development changes is due to happen, for the shift from one 
season to the next, transition is required (Levinson, 1996) .According to his view, life is 
divided into three dominant parts: (a) Childhood which includes the first 20 years of life, also 
referred to as childhood and adolescence; (b) Old age, which is the final segment, starting 
around 65 years. Part of this segment can also be regarded as adulthood; (c) Lying between 
these two segments is an amorphous time vaguely known as adulthood (Levinson, 1996). All 
development is a progression of evolution, which Levinson viewed as being different from 
growing. He considered the process of evolution as containing the dual aspects of positive 
growth (i.e. growing up) and negative growth (i.e. regressing). Levinson (1996) describes the 
life cycle as mainly dealing with positive growth. 
 Levinson proposed that adulthood has interweaving aspects of both growth and 
decline. As a result, adult development has its own unique character, which has to be studied 
for its own merits and not merely as an extension of childhood, or as an introduction to old 
age. 
3.2.1 The life structure 
Levinson (1996) describes developmental periods as the eras of pre-adulthood, early, 
middle and late adulthood. He viewed adult development as the development of the life 
structure through periods or seasons of relative peace and periods of transition (McAdams, 
2006). The individual life structure is the central concept and core of Levinson’s model. 
According to Levinson, Darrow, Klein, Levinson, &McKee(1978, p.99), life structure “refers 
to the patterning or design of the individual life at a given time.”The concept of the individual 
life structure and its development, as proposed by Levinson (1996), is described below. 
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3.2.1 .1 The concept of the life structure 
An individual’s relationships to various others from the external world are identified 
as comprising the primary components of a life structure(Levinson, 1996). Levinson 
proposed that certain of these components have a central place in the life structure; and a 
person’s relationship with others in the world was noted to comprise the central component of 
the life structure (Levinson, 1996). Significant relationships may be within the present and 
can include family, spouse, children, friends, parents or lover. Other relationships may 
include a person, a group, a culture, a place or imagery from the past. 
The concept of the life structure requires evaluating the nature and patterning of 
significant adult relationships, as well as the development of these relationships over the 
years. Levinson (1996) pointed out that relationship: “…give shape and substance to the life 
course” (p.19). These relationships are described by Levinson (1996) as, “the stuff lives are 
made of” (p.23), as they give essence to and shape to the life course. He viewed these 
relationships as vehicles we use to live out, or to lay to rest, various aspects of ourselves, as 
well as a means of participating in the world (Alexander & Langer, 1990). 
The life structure forms a boundary between the personality structure and the social 
structure,thereby, governing the transactions and relationships between them (Alexander & 
Langer, 1990). According to Alexander and Langer (1990) the life structure mediates the 
relationship between the individual and the environment. The life structure grows out of the 
partnership between the self and the external world; and it requires individuals to think 
simultaneously about both the self and the world (Levinson, 1996).It is important to note that 
the relationship with the self lies beneath and pervades all these other relationships 
(Levinson, 1996). A boundary is formed between the self and the world by the life 
structure,which acts as a go-between, between the self and the world. To understand this 
boundary we have to view it as a link: something that connects one to the world, yet 
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something also partly separate. The life structure is the context within which external aspects 
(i.e. social contexts, roles, influences of any kind, events) and internal aspects (i.e. motives, 
subjective meanings, personal qualities, and conflicts) are interconnected (Levinson, 1996). 
 External aspects (roles, events and other influences) and internal aspects(personal 
qualities) are interconnected. According to Alexander & Langer (1990) Levinson warned that 
to see only the silhouette of the structure, void of its specific content, is to have a very basic 
view of the life. However, Levinson (1996)also stated that to focus on the details – without 
grasping the overall evolving structure – is to perceive certain elements, but to miss the life.  
3.2.1.2 Components of the life structure 
The central components of a life structure are those with great significance and 
importance for the person and the life structure, as they receive the greatest amount of time 
and energy from the individual (Alexander & Langer, 1990).As noted by Levinson (1996), 
the central components are usually family, marriage and occupation. The family is a world 
with many complexities involving people, pursuits, and social contexts. Levinson (1996) 
proposed families to include previous marriages and families, the family of origin, the 
extended family and the current nuclear family of the spouse and the children. How one 
relates to one’s family is interconnected with the way one relates to, for example, race, 
occupation, ethnicity, occupation, and cultural traditions (Levinson, 1996).  
Occupation is also a major component of the life structure, and is not simply a matter 
of specific work activities, rewards and membership to a specific occupation category. Work 
engages the individual on an occupational level/world, as well as with the other components 
of the life structure.  
Besides family and occupation, Levinson noted that the following components of the 
life structure may also be included: “Love relationships; friendships; relationships to politics; 
30 
 
religion; ethnicity and community; leisure, recreation and the use of solitude; relationship to 
the body; memberships and roles in many social settings” (p. 24). 
 Levinson (1996) noted peripheral and unfilled components as other components in 
the life structure. According to him, the peripheral components involve less investment of the 
self; they are easy to change or detach. The absent component, which Levinson referred to as 
the unfilled component, plays a key role in the life structure. Examples of the unfilled 
component, as supplied by him included yearning for a meaningful and fulfillingmarriage, 
occupation or family. 
3.3. Transitional periods in the life structure development 
A transition is considered as both an ending and a beginning (Levinson, 1996).As a 
beginning, it represents the task of initiation, which includes exploring new possibilities, 
changing existing relationships, and searching for aspects of the self and the world. As an 
ending, it calls for the person to deal with the issue at hand, be it loss, separation, termination, 
departure, or completion. The process of initiation may continue throughout a transitional 
period, and involves making a choice. It can further be described as an exploration of new 
possibilities, an alteration of existing relationships, and a search for aspects of the self and the 
world, from which new relationships might evolve. The process of exploring, making and 
testing provisional choices, and questing in new directions, may go on throughout a 
transitional period.  
Levinson (1996) stated that a transition carries the imagery of a turning point, a shift 
in course, a process of cutting, separating, an attempt to resolve contradictions, and a time of 
transformation, rather than stability. He described it as a time of promise of potential and 
hope, for a better future and a time of separation and loss. However, Levinson (1996) also 
noted that transitions evolve effortlessly even though a developmental crisis may occur when 
a person finds it difficult to meet the challenges of the present period. Often a transitional 
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period is a time of moderate or more acute crisis, indicating that one is being trapped between 
the conclusion of one life structure and the start of the next one. 
According to Levinson (1996) a transitional period includes three key developmental 
tasks: Firstly, the termination of the current life structure, followed by individuation; and 
finally initiation, when a newstructure is started. A termination is a major qualitative change 
in the character of the relationship. It is, quite simply, an ending, a conclusion, a final step. A 
termination ends one form of the relationship and starts a new form. This view places the 
termination in a broader time perspective, regarding it as both an outcome of the past and a 
starting point for the future. A termination is thus not an ending, but a turning point as well. 
3.4 Eras: The macrostructure of the life cycle 
 According to Levinson (1996) there are major changes in the nature of our lives from 
one era to the next, and lesser, though still-crucial changes, within the eras. He conceived 
“the life cycle as a sequence of eras. Each era has its own bio-psycho-social aspects, and 
makes its distinctive contribution to the whole” (Alexander & Langer, 1990, p. 39). The eras 
overlap and a new era begins as the previous one is about to end. Furthermore, a cross-era 
transaction (generally lasting about five years) terminates the outgoing era and initiates the 
next one. Eras and the cross-era transactional periods form part of a bigger structure of the 
life cycle thereby providing an underlying order in the flow of all human life, thus enabling 
and allowing variations in the individual life course(Alexander & Langer, 1990). 
3.4.1 The era of childhood or pre-adulthood 
Leveinson’s (1996) first era extends from conception to age 22 years is known as the 
era of rapid growth and the formative years. Childhood is the only era where bio-psycho-
social growth occurs rapidly (Levinson, 1996). It is during this time that the individual grows 
from being highly dependent and undifferentiated as an infant, to being more independent 
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and responsible in adult life. Individual separate from their mothers and take the first step in 
the on-going process of individuation (Alexander & Langer, 1990). 
 The years from about 17to 22 constitute the Early Adult Transition. During this 
developmental period, childhood or pre-adulthood draws to an end and early adulthood 
begins. The early adulthood transition is part of both these years but not fully part of either. 
According to Alexander and Langer (1990), Levinson described this transactional period as a 
time where the budding adult modifies and changes his/her relationships with family and 
other components of the pre-adult world and begins to form and find his/her place in the adult 
world. The early adulthood transition represents both the full maturity of pre-adulthood and 
the infancy of a new era. 
3.4.2 The era of early adulthood 
The era of early adulthood is the second era and extends from age 17 to 45 years. It 
beginswith the early adult transition in much the same way as the previous era concluded with 
this transition (Levinson, 1996). Levinson called this era “the adult era of greatest energy and 
abundance, and of the greatest contradiction and stress” (p. 19). He suggested that the 20s and 
30s are the ultimate years of the life cycle, biologically speaking. Socially and psychologically, 
early adulthood is the season for starting and pursuing childhood aspirations, finding one’s own 
place in society, raising a familyand as the era concludes, becoming an older member of the 
adult world. He identified this era as the one in which humans struggle most with both their 
own emotions and ambitions, as well as with the requirements of family, neighbourhood and 
society. 
Mid-life transition (age 40-45) forms part of both previously mentioned eras, as it 
brings about both the closureof early adulthood and the beginning of middle adulthood. 
Levinson (1996) referred to it as a “developmental bridge” (p. 26) between early and middle 
33 
 
adulthood. During this transition phase progress is made fromjunior to senior in the adult 
world by figuratively climbing the ladder (Levinson et al., 1978). 
3.4.3 The era of middle adulthood 
The third era, that of middle adulthood (age 40-65 years), begins with the mid-life 
transition (Levinson, 1996). It includes the entry to middle adulthood, the age 50 transition, as 
well as the culmination of middle adulthood and the late adult transition. 
The entry life structure of middle adulthood comprises the ages 45 to50 years.As the 
tasks of the previous transition need to be given up by age 45, a person now needs to make 
choices and start the main task of creating a new life structure with which to launch middle 
adulthood (Levinson, 1996). According to Levinson, this structure is often very different from 
that of the late 30s.Although this stage may seem similar; there are noteworthy differences in 
the central relationships, as the person establishes “a new generation and a new season of life” 
(Levinson, 1996, p. 26). For some people, the shift from the end of the previous transition is 
indicated by a critical symbolic event, such as changing one’s job, the death of a loved one, or 
moving home. 
3.4.4 The era of adulthood 
Late adulthood, starts at about 60years. Thelate adult transition (from age 60-65 years) 
is the developmental period that links middle and late adulthood (Levinson, 1996). Moreover, 
Levinson noted that this transition requires an intense reappraisal of the past and a shift to a 
new era, in order to form a foundation for building a late-adulthood life structure. 
During the era of late adulthood (age 60 years and beyond), the character of living is 
altered in fundamental ways, as a result of numerous biological, psychological, and social 
changes (Levinson, 1996).  Late adulthood is an era of decline, as well as opportunity for 
development.  Despite good health and physical activity, there are reminders of decreasing 
vigour and capacity in the form of pain or major illness or impairment. 
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Finding a new balance of involvement with society and with the self isa primary 
developmental task of late adulthood (Levinson et al. 1978). Levinson said that greater wisdom 
regarding the external world could be gained only through a stronger centring of self. If a 
person creates a new form of self-in-the-world, late adulthood can be a season as full and rich 
as the others (Levinson et al., 1978).  
According to Levinson et al. (1978) this era is one of decline, there is the prospect of 
development, as some evaluation of one’s life has to be done. Being successful in gaining 
integrity enables one to live without despair or resentment. It is important to deal with the 
lack of integrity in one’s life, as otherwise one would experience “utter despair” (Levinson et 
al., 1978, p. 38) at some stage. Yet, these authors also recognise that a person’s values cannot 
be fully lived up to, and that there has to be some settlement with the multiple sources of the 
corruptions and failings in one’s life. To live in harmony with one’s enemies is a crucial part 
of this task, as this allows one to fight for one’s beliefs with fewer illusions and with a better 
perspective. 
Levinson et al. (1978) added the era of late adulthood in his book, Seasons of a Man’s 
Life, and suggested it begins at age 80. If one’s conditions are good, “there is psycho-social 
development, as well as senescence” (p. 38). The above authors view development at the end 
of the life cycle as coming to terms with the process of dying, as well as getting ready and 
making peace with death. Individuals then realize that their own death is imminent, whether it 
arrives within months or years. Preparing for an afterlife implies that a person gives new 
meaning to life and death in general, but also to one’s own life and death. Additionally, 
Levinson et al. (1978) recognize that one has then reached the greatest involvement with 
oneself. As such, one has to come to terms with oneself, knows and loves oneself, as well as 
being prepare to surrender oneself (Levinson et al., 1978). 
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Above all, Levinson (1996) stated that a person has reached his/her ultimate 
involvement with the self; and what matters most is the final view or sense of what life is all 
about (Alexander & Langer, 1990). Furthermore, he stated that individuals have the self and 
other crucial components and internal figures that it has brought into being. 
3.4.5 Individuation 
According to McAdams (2006) individuation entails the person’s relationship with the 
self, as well as to the external world. As individuals acquire a greater individuation of the 
self, so they gain a better understanding of who they are and what they want. As such, they  
learn to rely more on their own inner reserves, which in turn, allows them  to be more self-
generating, more independent, and more responsible(McAdams, 2006). With individuated 
relationships, a person feels connected to the natural world and to the rest of humanity. 
According Alexander and Langer (1990), Levinson (1996) conceived of individuation as part 
of a developmental effort to resolve four issues youth/old age; destruction/creation; 
masculine/feminine and engagement/separateness. These four polarities are fundamental in 
human evolution and in the individual life cycle. These pairs form polarities, as they 
represent opposing tendencies or conditions. Both sides co-exist in every person, and every 
society. According to Levinson (1996) an individual can work on these polarities at any time 
during the life course. During a transitional period, both the opportunity and the need to get 
greater integration are strongest. When the life structure is up for appraisal and change, when 
the person feels suspended between  past and future to some degree, it is especially important 
to heal the deep divisions in the self, and in the person’s most significant 
relationships(Levinson, 1996). 
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Figure 1: Levinson`s developmental periods in the eras of early and middle adulthood 
    LATE ADULT TRANSITION: 
AGE 60 ‐ 65 
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(Source: Levinson, 1996, p. 18) 
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3.5. 1 Developmental periods in early and middle adulthood 
3.5.1.1 Early adult transition (age 17-22) 
 Early adult transition is a cross-era transition in which childhood is terminated and 
early adulthood begins (Levinson, 1996). A cross-era transition is a fundamental turning 
point in the life cycle and involves a change in life structure Furthermore, it includes 
elements of both eras, yet it is not entirely contained by either. According to Levinson (1996), 
our relationships with both family and other components of our childhood are changed during 
this transition. This transition “represents both the full maturity of childhood and the infancy 
of early adulthood” (Levinson, 1996, p. 19), where one can more readily take on the 
responsibilities, troubles, and satisfactions of early adulthood. 
Starting with and trying out new relationships is a last task for the early adulthood 
transition, as this lays the basis for the entry life structure for adulthood, that  follows 
(Levinson, 1996). The end of the high school years implies being on the verge of adulthood, 
which basis is formed by education. Generally, women who do not further their studies were 
expected to take on adult responsibilities, like marriage and children, or starting a job, soon 
after school. Finally, Levinson suggested that a woman’s educational level greatly affects the 
way she handles this transition. 
3.5.1.2 Entry Lifestructure for early adulthood (age 22-28) 
 The primary tasks of development include building and maintaining the first adult life 
structure, as well as enhancing one’s life within it (Levinson, 1996). Derived from this are the 
vital choices that need to be made, particularly in the fields of love, marriage, family, 
occupation, leaving one’s family of origin ,values, peer relationships and lifestyle. Levinson 
(1996) stated that the first life structure built in an era is necessarily provisional, as it is an 
initial attempt by the person to make a place for him or herself in a new world and a new 
generation. One has to arrange and manage one’s life as a young adult (Levinson, 1996). As 
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such, it is no easy task to find the balance between the exploration of possibilities for living 
as an adult on the one hand, and creating a stable life structure by being more responsible, on 
the other hand unlike when they were at the beginning of early adulthood. 
3.5.1.3 The age 30 transition  
Transitionalsooccursas well in this mid-era (age 28-33 years) (Levinson, 1996). It 
allows for and includes the following: an opportunity to re-evaluate and end the entry life 
structure and to continue working on one’s individuation (including unfinished work on earlier 
transitions).  Levinson also suggested thatthistransitionpermits one to investigate new 
possibilities, which could be used to complete the next era. The age 30 transition is a time of 
moderate to severe developmental difficulty for most women and men, as few to more serious 
developmental problems are experienced by most women and men during the ages of 28 to 33 
years. 
3.5.1.4 The culminating life structure for early adulthood  
The culminating life structure for early adulthood(age 33-40 years)includes  the second or 
culminating life structure, which starts at the end of the age-30 transition, and lasts until about 
40 years of age, when people make the shift to a new generation and a new era (Levinson, 
1996). Here, the most important task is to form a structure that would allow a person to 
establish a safer place in society and also to realise youthful goals and dreams.This life 
structure is split into two phasesalthoughthe separation is less distinct (Levinson, 1996). The 
first phase continues until age 35 or 36, during which time a newlife structure is developed. 
During the second phase, Levinson (1996) proposed that an attempt is made to realise the goals 
of this era. This is a part of the central component, although it involves other components as 
well. Levinson (1996) observed that gender differences are significant during this phase while 
the person is moving from “junior” to “senior” membership in the adult world 
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3.5.1.5 Mid-life transition  
The mid-life transition (age 40-45) forms part of both previously mentioned eras, as it 
brings about both the closureof early adulthood and the beginning of middle adulthood. 
Levinson (1996) referred to it as a “developmental bridge” (p. 26) between early and middle 
adulthood when progress is made fromjunior to senior in the adult world by figuratively 
climbing the ladder (Levinson et al., 1978). 
This transition, together with the previous life structure, forms the concluding phase, 
which completes this era’s efforts, as well as launching one into the next era (Levinson, 
1996).Levinson viewed the concluding phase as “a time of rich satisfactions and of bitter 
disappointments” (1996, p. 27). Furthermore, Levinson suggested that whatever happens in 
this period intensely affects the terms with which individuals start the following period.  
3.5.1.6 The entry Life Structure for middle adulthood  
During the entry life structure of middle adulthood(age 45-50 years) the tasks of the 
previous transition need to be given up by age 45 and the person needs to make choices and 
start the main task of creating a new life structure with which to launch middle adulthood 
(Levinson, 1996). According to Levinson, this structure is often very different from that of the 
late 30s.Although this stage may seem similar to the mid-life transition; there are noteworthy 
differences in the central relationships, as the person establishes “a new generation and a new 
season of life” (Levinson, 1996, p. 26). For some people, the shift from the end of the previous 
transition is indicated by a critical symbolic event, such as changing one’s job, the death of a 
loved one, or moving home (Levinson, 1996). 
3.5.1.7 The age-50 transition  
According to Alexander& Langer (1990)Levinsondescribed this developmental 
period as an opportunity to reappraise the entry life structure, to engage in some further 
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exploration of the self and the world, and to create a basis for the structure to be formed in the 
ensuing period. The age-50 transitionis used as an opportunity to re-evaluate the entry life 
structure, and to further explore the self and the world (Levinson, 1996). It is also a 
foundation of the structure of the ensuing period. Levinson viewed it as a mid-era transition, 
similar to the earlier age-30 transition. He noted a higher incidence of developmental crises, 
particularly if the person had made a few important or unsuitable life changes in the 
preceding ten to fifteen years. 
3.5.1.8 The Culminating Life Structure for Middle Adulthood (age 55-60)  
 This structureprovides a vehicle for the realisation of the era`s major aspirations and 
goals (Levinson, 1996).Levinson et al. (1978) mention that this is similar to the culminating 
life structure for early adulthood, and that it can be a very fulfilling time, provided one 
revitalizes and enhances oneself. 
3.5.1.9 Late adult transition  
 The tasks of late adult transition (age 60-65 years)are viewed by Levinson (1996) as 
concluding this era, as well as preparing oneself for the next era. This is a cross-era transition, 
which connects middle and late adulthood. Moreover, Levinson noted that this transition 
requires an intense reappraisal of the past, and a shift to a new era, in order to form a 
foundation for building the first late-adulthood life structure.Levinson et al. (1978) noted that 
important development takes place here, and that this transition is characterised by a key 
turning point, a change in one’s life cycle. The same sequence of developmental periods as 
those in early adulthood and middle adulthood is found in the evolution of the life structure 
here (Levinson, 1996, p. 27). 
1. A cross-era transition (17-22; 40-45; 60-65) terminates the outgoing era and initiates 
the new one. 
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2. A period of building and maintaining an Entry Life Structure (22-28; 45-50) exists for 
the era. 
3. A mid-era transition (28-33; 50-55) permits reappraisal and modification of the entry 
of life structure and exploratory efforts towards the formation of a new one. 
4. A second culminating Life Structure (33-40; 55-60) exists for the era. 
A cross-era transition brings this era to a close, and at the same time, thrusts the individual 
into the next era. 
3.6The importance of gender for women 
Levinson (1996) referred to gender differences and the rigid separation between males 
and females, as “gender splitting” (p. 38). He noted that the traditional gender splitting is 
adjusted by institutional and technological changes, which in turn, leads to modifications 
regarding the meaning of gender. These changes impact on the relationships between men 
and women. 
In his book, The Seasons of a Woman’s Life, Levinson (1996) concentrated on the following 
four essential forms of gender-splitting: 
1. “The splitting of the domestic sphere and the public sphere, as social 
domains for women and for men; 
2. The Traditional Marriage Enterprise and the split it creates between the 
female homemaker and the male provider; 
3. The splitting of ‘women’s work’ and ‘men’s work’; 
4. The splitting of feminine and masculine in the individual psyche” (p. 38). 
Although both the male and the female shape and nourish the family, thepartnership 
between thesexes in the household means that each has different types of work to do 
(Levinson, 1996).Levinson proposed that the woman leads a very domesticated existence. He 
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noted that she mayconnect her family to the outside world by other peripheral activities, such 
as working on afamily farm or furthering her husband’s career. 
Levinson (1996) suggested that women would live as homemakers and focus their 
lives on the home front, do mainly women’s work, and acknowledge as well as appreciate 
only feminine qualities in themselves and in other women. Levinson (1996) stated that the 
lives of women have had their focusing the domestic sphere for many generations in almost 
all societies; and for that reason, women’s identities have been centred in the domestic 
sphere. Levinson (1996) called the marriage enterprise one of the key products of his work. 
For the homemakers in his research sample, the main aim of marriage was to build and 
maintain the traditional marriage enterprise (TME). The purpose of the TME was to have 
offspring, to create a certain family life, and to maintain or even enhance the customs of 
one’s own family of origin. Labour was divided between the spouses, with the woman as the 
homemaker focusing on her children, as well as on her nuclear family (McAdams, 2006). 
Levinson suggested that homemaking and providing should not only be seen as roles in the 
family, but rather as ways of living involving such areas as the family and work. The man, on 
the other hand, was the provider who dedicated himself to his outside work and using the 
sources resulting from his work to sustain his family (Levinson, 1996). The man was viewed 
as the head of the home; and the decisive authority rested with him. Levinson concluded by 
noting patriarchy to be a worldwide theme in most human cultures. 
Traditionally, women were not raised to invest themselves in an occupation or a 
career (Levinson, 1996). Levinson concluded by noting that satisfaction and painful 
experiences in this enterprise come from giving and receiving care. The wife gave care, as 
that was what homemaking was all about, as she was ultimately responsible for the family’s 
survival (Levinson, 1996).  
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Being a mother meant receiving care in exchange – in ways which Levinson called 
“care-income” (p. 43). “Taking care” can imply either one of the following three alternatives: 
To give care to others; to receive it from others; and to take care of oneself (Levinson, 1996, 
p.41). A man in the TME took care of his family by being head of the household and the 
provider. Levinson proposed that the man experienced his wife’s care when she motivated 
and supported him. Sharing experiences regarding confusion, failures, suffering, and 
frustrations was often difficult for both spouses. Although a wife made a huge contribution to 
the success of her husband’s occupation, she was almost completely dependent on him in 
terms of providing for her and their family. It was thus imperative that he should be a good 
provider. 
Levinson (1996) suggested that if a woman involved herself freely in the TME, she 
received many advantages, yet also had great losses (1996). In order to adapt in the TME, it is 
necessary for her to accept her position in it. This led to a decline in gender splitting and a 
change in the TME, which has made it impossible to maintain the previous division between 
the wife as the homemaker and the husband as the provider (McAdams, 2006.). As a result, 
such splitting no longer offers a satisfactory basis for a marriage. 
3.7 Gender similarities and differences 
Levinson (1996) found that periods and transitional period of both men and women 
alter the sequence of structure building. Even so, these periods function somewhat differently 
in males and females, as the genders vary greatly in life circumstances, in the ways in which 
they proceed through each developmental period, and in their life course. Moreover, 
Levinson (1996) proposed that women form life structures differently, as “they work on the 
developmental tasks of every period with different resources and constraints, external as well 
as internal” (p. 37). This made it imperative to consider the developmental perspective of the 
life structure from a gender point of view. 
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Roberts and Newton (1987) found that women pass through the same developmental 
seasons that Levinson sketched out for men; however, a number of differences were also 
noted. For example, women`s dreams tended to be more complex and conflictual than men`s; 
and they incorporated completing demands and hopes for family and career. It, therefore, 
seems important that the developmental perspective of the life structure should be considered 
from a gender perspective. 
3.8 Chapter summary 
 This chapter has considered the concept of the human cycle and human development 
over time. Levinson`s (1996) theoretical description of adulthood (pre-adulthood, early 
adulthood, middle and late adulthood) as a season in the human life cycle has been outlined 
and discussed. Furthermore, life structure, various eras, as well as transitions, has been 
described. The importance of gender, in terms of Levinson’s theory has also been considered 
as well as gender similarities and differences have been highlighted.  
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CHAPTER 4 
RESEARCH DESIGN AND METHODOLOGY  
4.1 Chapter preview 
 This chapter defines and clarifies the primary aim of this psychobiographical study. It 
then goes on to describe the research design, trustworthiness, data collection, data analysis 
and data display. Finally, conclusion drawing &verification, followed by the ethical 
considerations are discussed. 
4.2 The primary aim of the research 
The primary aim of this psychobiography was to explore and describe the life of Ellen 
Kuzwayo from the theoretical perspective of Daniel Levinson’s (1996) theory of the Human 
Life Cycle. It was the aim of this study to generalize the results of the research to Levinson`s 
(1996) theory, which is known as analytical generalization (Yin, 2003). 
4.3 The Research design  
This study is about the life of Ellen Kate Kuzwayo, it may be described as life-history 
research (Runyan, 1982b; 1988b) with a qualitative single-case research design (Yin, 2003). 
More precisely, this is a psychobiographical study of a single case over a full lifespan. This 
design, therefore, serves as a means of enquiry into an individual case through the systematic 
use of psychological theory to transform a life into a coherent and illuminating story 
(McAdams, 1988).This design is used to challenge, confirm and extend a theory with a 
specified set of propositions and circumstances – where these propositions are believed to be 
true (Yin, 1994). 
The nature of this study could be described as both descriptive-dialogic and 
exploratory-descriptive (Edwards, 1990). The exploratory-descriptive nature aims to present 
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a thorough and accurate description of human development over the lifespan of Ellen 
Kuzwayo. The descriptive-dialogic nature of this study allows the depiction and description 
of essential phenomena, as well as the clarification and testing of the constructs of Daniel 
Levinson’s (1996) theory of the Human Life Cycle. Edwards (1990) suggested that 
psychobiographies of this kind be called “descriptive – dialogic”(p. 19), as they aim to both 
realistically portray or illustrate essential phenomena, as well as to explain and test the 
content of a specific theory, such as Levinson’s (1996) theory of the Human Life Cycle, 
which is highlighted in this study .Elms (1994) described the research method used in this 
study as qualitative-morphogenic, as it highlights the individuality of the whole person – and 
not the individuality encountered in single elements (Runyan, 1983). The subject is then 
described qualitatively and holistically within a particular socio-historical setting (McAdams, 
1988). 
4.4 Trustworthiness 
The most prevalent criticism against the methodology of psychobiographical research 
is against its validity and reliability (Runyan, 1982a, 1983; Yin, 1994). From a qualitative 
perspective these criticisms relate to the trustworthiness of the study, where the processes of 
judging truth and logic in a qualitative study are shaped by the knowledge generation process. 
To ensure trustworthiness in qualitativeresearch, Shenton (2004) insisted that the 
qualitative findings bejudged and found (a) systematically congruent with the context or 
valid; (b) not subject toaberrations in the research process or instruments, that is, reliable; and 
(c) not open to chargesof bias or prejudice of the research, but objective. As such, the latter 
three constructsproposedbyShenton (2004) are translated with credibility, transferability and 
dependability. Thefourth criterion of a trustworthy study is confirmability. The strategies and 
precautions to meet the four aggregate constructs are discussed below. 
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4.4.1 Credibility 
Credibility is one of the key and important criteria of trustworthiness (Shenton, 2004). 
Its quantitative counterpart, internal validity, seeks to ensure that the study measures or tests 
what is actually intended. Internal validity relates to establishing a causal relationship 
between conditions (Neuman, 2003) and is considered more relevant to explanatory or causal 
studies than exploratory or descriptive case studies (Yin, 1994). Credibility can be enhanced 
by the researcher’s integrating loosely connected or atypical data into a logical, holistic 
picture (Krefting, 1991).  
To promote confidence and ensure credibility in the current study, the researcher 
conducted a critical analysis of multiple sources of data. Willig (2001) commented that case 
study research, such as psychobiography, should always involve triangulation. Triangulation 
is a powerful strategy to enhance the quality of research, particularly credibility (Krefting, 
1991).Theprinciple of triangulation is that the convergence of multiple perspectives provides 
mutualconfirmation of data to illuminate themes or theory and to ensure that all aspects of 
thephenomenon are investigated (Flick, 2006). This multiplicity minimizes the distortion 
from asingle source or biased researcher, as data are cross-checked (Krefting, 1991; Tindall, 
1999). 
Shenton (2004) suggested the use of “peer scrutiny to enhance credibility as questions 
and observations enable the researcher to refine the research methods used, develop a greater 
explanation of the research design and strengthen arguments in light of the comments made” 
p. 67. Peer scrutiny resembles investigator triangulation in that colleagues provide additional 
insights into the evolution of the study. Peer scrutiny contributes to another vital method, 
reflexive analysis, which enhances credibility (Shenton, 2004). Peer scrutiny was applied to 
this study by inviting academics (research supervisor and editor) to give feedback and 
reflections on the content and to enhance credibility. 
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4.4.2 Transferability 
Transferability is the second qualitative criterion of trustworthiness, which is used to 
judge the extent to which findings may be applied to other contexts (De Vos, 2005; Krefting, 
1991; Lincoln&Guba, 1985). It quantitative counterpart is external validity, which is 
concerned with the extent to which the findings of one study can be generalised to other 
situations (Shenton, 2004). Case study researchers should employ analytical generalization 
whereby the findings are generalized to a broader theory – in order to confirm or refute the 
theory (Yin, 1994). Transferability is thus a less significant criterion in psychobiographical 
research where the findings are viewed as being of inherent descriptive worth (Fouchè, 1999; 
Stroud, 2004), representing one life perspective to be generalized to a theory (Yin, 1994).  
In order to achieve a level of transferability for this study, thick descriptions –through 
triangulation of methods and sources – were provided to aid in the interpretation of the 
complex issues addressed. This allowed other readers, who are stimulated to conduct further 
research, to make a transferability judgement (De Vos, 2005; Krefting, 1991) about the 
appropriateness of applying the findings in other settings. 
4.4.3 Dependability 
In qualitatiuve research, the consistency of findings within the study’s epistemology 
relates to, and is known as dependability (Lincoln &Guba,1988), where the recommendations 
and conclusions areconsistent with the presented data.Lincoln&Guba (1988)describe close  
ties between credibility and dependability, arguing that, in practice, a demonstration of the 
former goes some distance in ensuring the latter (Shenton, 2004). To achieve and address 
dependability over-lapping methods should be employed,, the processes within the study 
should be reported in detail, to enable other researchers to repeat the work, if not necessarily 
to gain the same results (Shenton, 2004). 
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Suggestions by Shenton (2004) to enhance dependability include: (a) to consult 
supervisors andmethodologists throughout the research process. In the current study the 
research supervisor was consulted by the researcher and met with on a regular basis (b) the 
use of a code-recode procedure whereby the research can, after two weeks, recode 
information to compare thematic extraction (Krefting, 1991); (c) triangulation – to ensure an 
inclusive exploration of the multiple realities of subjective experience (Krefting, 1991; 
Lincoln &Guba, 1985, 1988; Willig, 2001); Primary sources (books written by Kuzwayo) 
and secondary sources (sources written about Kuzwayo) were used and (d) an audit, which 
also enhances confirmability (Flick, 2006). 
4.4.4 Confirmability 
Confirmability is the degree to which the findings are a function solely of the 
information and conditions of research, free from researcher bias (De Vos, 2005).The concept 
of confirmability is the researcher’s concern for objectivity (Shenton, 2004). Miles and 
Huberman (2000) consider that a key criterion for confirmability is the extent to which 
researchers admit their predispositions (decisions made and methods used). 
The audit is a major strategy to enhance confirmability and dependability (Krefting, 
1991; Yin, 1994). Krefting (1991) suggested that research can be subjected to an audit. The 
aim of the audit is for an external auditor to follow the study’s progression and understand the 
decision-making process and nature of the interpretations (Creswell, 1998; Flick, 2006; 
Krefting, 1991; Yin, 1994). 
Suggestions to increase confirmability are the use of reflexive analysis and triangulation 
to test the strength of ideas, guard against bias and help to ensure accurate evaluation of 
research findings (Krefting, 1991; Taylor, 1999). Reflexivity or reflexive analysis urges 
researchers to acknowledge, explore and demonstrate the way in which their perspectives and 
involvement in the context and process of research influences and informs the research 
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findings (Silverman, 2001; Taylor, 1999; Willig, 2001). Reflexive analysis may be described 
as researchers’ awareness of their contribution to the construction of meaning throughout the 
research process (Wilkinson, 1988; Willig, 2001) as well as the acknowledgement of the 
impossibility of complete objectivity (Hart, 1998; Tindall, 1999; Willig, 2001). 
 
4.5 Data collection  
All data and information collected for this psychobiographical study on 
EllenKuzwayo, were extracted in accordance to the primary aim of the study, from 
biographical materials .The search for, selection and collection of published biographical 
sources on Kuzwayo were conducted via the Internet and the informationsystem services 
available through the Nelson Mandela Metropolitan University (NMMU) Library.  
The historical/existing data sources used to collect evidence onKuzwayo’s life were a 
variety of published biographical materials. Both primary and secondary sources were used. 
Primary sources are materials produced by the subject (Babbie& Mouton, 2001; Plummer, 
1983; Strydom&Delport, 2005a), including interviews. Secondary sources included 
biographical literature produced by others that focused on Kuzwayo’s life history, 
development; personality and individuality across her lifespan.Several published documents 
were retrieved from the journal and book collections in various South African universities 
through interlibrary loans to supplement the materials available through the NMMU Library. 
The diversity of data sources that were used are indicated in the reference list.The 
advantage of fully documenting all the data sources is that it enhances the study’s reliability 
during the data collection phase (Fouchè, 1999; Krefting, 1991; Lincoln &Guba, 1985). 
According to Rudestam and Newton (2001) and Yin (1994) the advantages of using existing 
published materials in this psychobiographical study include that they are (a) stable data 
sources that could be reviewed repeatedly;(b) useful to verify dates, the correct spelling of 
names and titles; (c) able to corroborateinformation from other sources for factual accuracy; 
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(d) relatively accessible; and (e) convenient to access and retrieve in the researcher’s own 
time. Shenton (2004) however, has indicated that published materials are subject to the 
disadvantageof author bias. To reduce the impact of author bias and to enhance the internal 
validity and objectivity ofthe study, multiple sources of published materials were collected 
and consulted (Krefting, 1991; Willig, 2001; Yin, 1994).  
The data collected regarding the subject of this study were mostly from secondary 
sources(documents produced by others) in the form of articles, newspapers, and two 
primarysources(books written by Ellen Kuzwayo).This would include documentation, such as 
newspaper and magazine articles (including write-ups of interviews with the subject) and other 
books written on the subject. 
Utilising triangulation of multiple sources would minimise the potential impact of 
author bias, while simultaneously allowing for data triangulation, which enhances the internal 
validity of the data collected (Yin, 1994). Once the data were collected and extracted, the 
researcher analysed and documented them in a data analysis grid. Kuzwayo`s life details and 
information was documented in the grid according to the timeline of her life (birth to death). 
4.6 The data analysis 
Several strategies were utilised as a means to organise, analyse, and interpret the data 
collected, in order to enhance trustworthiness of the study`s findings 
 Huberman and Miles (1994) proposed a strategy of data analysis by way of three 
linked sub-processes (data reduction, data display, and conclusion drawing and verification). 
Data reductionrefers to the procedure used by the researcher to reduce the data. Initially, data 
reduction takes place through the choice of a conceptual framework, in formulating the 
research question(s) and when selecting the case(s) to be studied (Huberman & Miles, 2000). 
Miles and Huberman consider a conceptual framework as the “current version of the 
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researcher’s map of the territory being investigated” (cited in Rudestam & Newton, 1992, 
p.37), and warned that the framework of the study may change as the study develops. 
Data display involves assembling the data in an organised, concise structure that allows 
forconclusions to be drawn as a second essential part of the analysis (Stroud, 2004). To 
facilitate the accurate display of data, the researcher needs to view a reduced set of data as a 
basis forexploration (Huberman & Miles, 2000).The strategy of developing a descriptive 
framework will be used in this study to organise andintegrate the psychobiographical data 
obtained (Yin, 2003). This will be utilised to record, understand and operationalise the 
development of Ellen Kuzwayo. Once the data related to salientaspects of Kuzwayo’s life 
have been identified, they will be recorded and conceptualised within asystematic evocative 
framework (Stroud, 2004). 
These sub-processes are not limited to only the analysis stage of research, but are 
utilised throughout the course of the research. That is, these sub-processes occur before any 
data are collected, during the research-planning stage, during the data collection when initial 
analysis takes place, as well as after the data collection has been completed and the research 
is being collated into a cohesive whole.  
4.6.1Alexander’s model 
Alexander’s (1988, 1990) model to organize, prioritize and analyze biographical data 
follows a similar analytic structure to that proposed by Yin (1994). Alexander’s (1988) 
method of analysing personal data entails asking the data questions in order to obtain core-
identifying units (such as themes or scripts) that have significance in untying and attaining 
the objective of the study (Willig, 2001). The extraction of these core units occurred 
through two methods: (a) ‘asking the data questions’ by extracting and systematically 
categorizing information into themes of personality development that correspond to the 
theories used to achieve the aim of the study; and (b) ‘letting the data reveal itself’ by 
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identifying salient data that helps to reduce information into manageable quantities. The use 
of this method increased the trustworthiness (Krefting, 1991; Miles &Huberman, 1994) of 
the study as a vital dialogue was created between the extracted data and the theory 
(Alexander, 1990; D. Edwards, 1990) for analytical generalization (Yin, 1994).  
See Appendix 1 on Alexander`s nine identifiers of salience. The nine identifiers of 
salience provided the researcher with guidelines to reflect on the collected material in a 
consistent and systematic fashion (Alexander, 1988, 1990; Fouchè, 1999). By following the 
guidelines to extract salient data and asking questions related to thetheoretical perspectives 
and research aim, the researcher attempted to establish a consistent analytic approach in order 
to enhance the study’s trustworthiness (Fouchè, 1999; Fouchè& van Niekerk, 2005b). 
 
4.7The data display 
 
The data display involves assembling the data in an organised, concise structure that 
allows for conclusions to be drawn as a second essential part of the analysis (Huberman& 
Miles, 2000).  
In this study a strategy of developing a descriptive framework was used to organise 
and integrate the psychobiographical data obtained (Yin, 2003). This will be utilised to 
record, understand and operationalise the life of Ellen Kuzwayo. Once important information, 
relating to salient aspects of Ellen’s life had been identified, they wererecorded and 
conceptualised within a systematic evocative framework (Yin, 2003). The grid used in the 
current study is graphically presented as appendix 2. 
Investor triangulation was used in this study used.The research supervisors of the 
study would offer comments and feedback on the data collection and the analysis procedures. 
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4.8Conclusion drawing and verification 
 A number of strategies were employed here including: comparison, contrast, noting of 
themes, and the use of metaphors by taking all collected information and analysing it using the 
data collection grid (Appendix 1) to divide & sort the data from different sources and by taking 
into account Alexander`s nine guidelines and used the strategy of questioning the data 
(Huberman& Miles, 1994). The question in mind is to what extent does the information 
collected compare and fit into Levinson`s conceptualisation of the human cycle. 
To avoid being overwhelmed by the immensity of the material, and in order to organise 
and analyse it in a systematic way, Huberman and Miles (1994) pointed out that data 
verification entails checking for biases that can occur in the process of drawing conclusions, In 
this study this was done by using a method called data transformation, as information is 
summarized, condensed, sorted, and connected over time in the Levinson`s developmental 
phases/timeline (Gherardi& Turner, 1987).  
Huberman and Miles (1994) stated that if data verification does not take place during 
the data-analysis process, a number of shortcomings can arise. These include: data overload, 
which may lead the researcher to missing important information or skewing the analysis; the 
salience of a first impression or a dramatic incident; overconfidence in some data, especially 
when one is trying to confirm a key finding; co-occurrences taken to be correlations or to have 
a causal relationship; false base-rate proportions; extrapolation of the number of total instances 
from those observed; unreliability of information from some sources; and over-accommodation 
of information that questions outright any tentative hypothesis (Huberman& Miles, 2000). 
 Poggenpoel (1998) suggested a number of ways to address and thereby avoid the 
previously mentioned biases. These include: checking for representativeness; checking for 
researcher effects; triangulating and reliability; searching for contrasts and exceptions to 
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extremes; attempting to rule out false conclusions; attempting to conform key findings; and 
searching for rival explanations and for negative evidence.  
4.9 Ethical considerations 
To conduct this study, the researcher obtained ethical approval from FRTI after her 
proposal was approved by the Nelson Mandela University Psychology Department. 
As indicated by Runyan (1982a), the practice of psychobiographical research presents 
a number of challenging ethical issues. It includes the invasion of privacy, as well as the 
potential embarrassment or harm to the subject, to her relatives and associates (Runyan, 
1982a).Consequently, it is essential that the researcher make a determined effort to treat and 
record all intimate details obtained with empathy, compassion and respect (Elms, 1994).  
The researcher strictly adhered to this principle in this study by using only 
information that was in the public domain in order to protect relatives and associates from 
possible embarrassing and harmful consequences unpublished private and sensitive 
information could cause. Another primary ethical issue is informed consent; but as the subject 
of this study had already died, and only second and third generation family members were 
still alive, Elms proposed that no verbal permission would need to be obtained, in order to 
undertake such a study. 
The researcher reminded herself constantly of her ethical duty to treat life-history 
information with respect, and to maintain the psychologist’s ethical codeof treating all 
individuals with respect and maintaining confidentiality at all time, this code also applies 
when conducting research too (APA, 1976). Moreover, the information used for this study 
was already in the public domain (Elms, 1994). 
4.10Chapter summary 
 In this chapter the research method and design of this psychobiography on Ellen 
Kuzwayo were highlighted.Additionally, the primary aim, the research procedure, and the 
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data-collection and data-analysis procedures used, were described. Lastly, the ethical 
considerations that applied to this study were noted the following chapter presents and 
discusses the findings of the study. 
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CHAPTER 5 
FINDINGS AND DISCUSSION 
5.1 Chapter preview 
 In this chapter the life of Ellen Kate Kuzwayo is presented and discussed.  The 
chronological stages of Kuzwayo`s life will be discussed according to Levinson`s four eras of 
development. Levinson (1996) identified a fundamental and generic progression in the life 
course of both men and women which acknowledges the distinctive elements in each 
individual life. This chapter concludes with a summary of the chapter. 
 
5.2 The developmental periods in the Life of Ellen Kuzwayo 
Levinson (1996) stated that there are qualitatively different seasons in a person`s life. 
In every season change occurs and transition is required for a shift from the one season to the 
next. Levinson proposed four overlapping eras in development as childhoodorpre-adulthood 
(age 0 to 22); early adulthood (17 to 45); middle adulthood (age 40 – 65), and late adulthood 
(starts at age 60). Cross-era transitional periods link the eras, namely the early adult transition 
(age 17 – 22); the mid-life transition (age 40 to 45), and the late adult transition (age 60 to 
65). Levinson suggested that an examination of lives in progress must be done, where 
continuously progress is followed over a period of years. 
A timeline, graphically represented in appendix 2, portrays the development of 
Kuzwayo`s life. This timeline will also be used as a conceptual framework and a guide, when 
presenting and discussing the findings of this study. The eras and transitional periods, 
together with a biographical account of Ellen Kuzwayo’s life, will be discussed. 
5.2.1Theera of childhood or pre-adulthood (age 0 to 22) 
 This historical- chronological period in Kuzwayo`s life extends from her birth to the 
age of 22 years (1914- 1936). This period falls within Levinson`s (1996) era of childhood and 
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pre-adulthood. In this period Levinson highlights individuation which involves one’s 
relationship with oneself as well as with the external world. Kuzwayo`s family of origin and 
her education are identified as the central components that were influenced and impacted on 
by the context in which she was born and grew up in. 
With the enactment of apartheid laws in 1948, racial discrimination was 
institutionalized. Before 1948 apartheid had started in South Africa but conditions were not 
as severe as they had gotwhen the laws were institutionalized. The apartheid era was a time 
of 'separation'. Apartheid is the name given to the particular racial-social ideology developed 
in South Africa during the 1900s (Motale, 2006). Race laws touched every aspect of social 
life, including a prohibition of marriage between non-whites and whites, and the sanctioning 
of “white-only” jobs. In 1950, the Population Registration Act was introduced, these involved 
racial segregation and political and economic discrimination which separated Black (or 
Bantu), Coloured, Indian, and White South Africans (Kuzwayo, 2004). 
 Born on 29 June 1914, on her maternal grandparents’ farm ,ThabaPatchoa, in the 
Thaba`Nchu district (Orange Free State), Ellen Kate Kuzwayo was the only child to Phillip 
Serasengwe and Emma Mutsi Merafe, who was born Emma Mokgothi. While she was still an 
infant her parents got divorced. In 1921, Emma (her mother) got married to Abel 
PhoganeTsimatsima who became Ellen`s step-father. Abel and Emma had one child together, 
Maria, who was Kuzwayo`shalf sister. Emma was one of four children and Kuzwayo was one 
of Jeremiah Makoloi and Magdeline Segogoane Makgothi’s (born Masisi) four 
grandchildren.  
Her maternal grandparents owned a large fertile farm in ThabaNchu through which 
flowed the Leeuw River. The farm was approximately 6000 acres and was not only home to 
the Mokgothi family but to different types of animals too, such as cattle, sheep, goats, horses, 
pigs, rabbits, as well as a variety of domestic fowl. A variety of fruit trees, on a large orchard 
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next to a dam, surrounded the homestead where Ellen played and did house duties daily with 
her cousins.  According to Kuzwayo (2004) she came from and grew up in a society of high 
morals and discipline, at a time when children were forbidden to do certain things that only 
adults were allowed to do. According to Kuzwayo they“…were not allowed to drink any 
other beverage, except cocoa occasionally, adults always alleged that we children would 
grow filth in the tummy if we drank anything else” (p.64). The importance of discipline was 
taught and modelled to Kuzwayo by her grandparents but mainly by her grandfather and 
father figure, Jeremiah, who she described as an inspiration and a great leader both inside and 
outside of church. 
Jeremiah was a graduate of Lovedale College near Alice in the Eastern Cape Province 
of South Africa.  Lovedale College was a renowned boarding school in the country during the 
apartheid era and was run by the Church of Scotland Missionary Society for the black 
community (Kuzwayo, 2006). After that he became a teacher and headmaster of the first 
boarding school in Thaba`Nchu for African boys. Amongst his many skills and talents, 
Jeremiah was a priest and a translator for the Church of England Missionary, Canon Crisp. 
Kuzwayo (2004) described and admired her grandfather, Jeremiah, for being “gentle” (p.70), 
educated, and for the love he had for his community but mostly, for being a Christian and 
raising his family and grandchildren as Christians too. 
Kuzwayo (2004) described her grandmother as being outspoken and direct in her 
dealings and speech. She was blunt and a firm disciplinarian, “A woman with values and 
standards” (p.71). Magdeline wanted things to be done right and on time, according to 
Kuzwayo. Although Magdeline was firm she took good care of her family and made a home 
for them. She also instilled good values in Kuzwayo as a child and prepared her well for the 
future.  “Despite her strictness, we loved our granny very dearly; she meant a lot to us” (p. 
72). Kuzwayo`s grandparents played a parental role in her life and instilled and taught her the 
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importance of family, church and education. Both her grandparents died in 1920, three 
months apart. 
Levinson (1978) identified the primary components of a life structure as being the 
person`s relationships with others in the external world. Kuzwayo`s relationship with her 
grandparents and her maternal family as a whole played a positive role in her childhood 
years.  
It was from this family and from the church that Kuzwayo formed relationships and 
received religious teachings; school played a significant role in Kuzwayo’s childhood. She 
attended the Lower Primary School on the farm with all her cousins. Her love for school and 
education became evident in how she described her school memories, “Some very dear 
moments come back to mind. I see the faces of the teachers who taught me in those years and 
I hear the songs we sang” (Kuzwayo, 2004, p. 66). In 1927 Kuzwayo moved from the farm to 
stay with her maternal aunt, Blanche, to attend St Paul`s Higher Primary School in 
Thaba`Nchu. This was a new era in her life but during holidays she went back to the farm. 
According to Kuzwayo changes in her personality were evident, “I felt different-important 
and elevated” (p.87).  Being in a town school challenged Kuzwayo but she managed to assert 
herself and passed standard 5 and 6 (grade 7 and 8). She also became very active in school 
activities and functions, usually taking a leadership role in whatever she was involved in. 
During this time Kuzwayo was encouraged by her step-father to read in order to learn the 
English language. She enjoyed reading and speaking English, despite the mockery she got 
from the children at the farm when she made mistakes.  
In 1929 her mother enrolled her at a boarding school in Mariannhill (Kwa Zulu 
Natal), called St Francis` College for a teacher training course. Preparing for boarding school 
was exciting but sad too for Kuzwayo as her mother, Emma, was very sick and had become 
bed-ridden. St Francis was a Catholic school, run by nuns of German origin. The students 
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lived there and did manual work and attended classes too. According to Kuzwayo (2004) it 
was at St Francis where she had “upsetting” experiences, particularly with regard to 
contradictions in her faithand spiritual beliefs. As she had a Christian upbringing from the 
Methodist church she felt that the reference that Catholics made referring to Mary, Mother of 
Jesus, conflicted with her faith in God the Father, God the Son and God the Holy Ghost (p. 
93). According to Levinson (1996), the era of childhood or pre-adulthood is the time when 
the child separates biologically and psychologically from the mother, and establishes an 
initial distinction between the “me” and the “not me”.  
At the end of 1929 on her arrival back home, Kuzwayo arrived to news that her 
mother`s health had deteriorated. Within a few days her mother died at the age of 45. Emma 
left behind her husband and both her daughters, Ellen and Maria, who was too young to 
understand what death meant at that time. In 1930 Kuzwayo went back to school and 
continued with her studies with the help and motivation of Abel, her stepfather.  
 From the biographical data available it seems that Kuzwayo had a normal upbringing, 
solid family background, wrapped in the guidance, protection, and love of her  family, as they 
enjoyed he provision of their basic needs and wants, as well as nurturance needed to grow 
into resilient, dependable, well-adjusted adults (evidence of these traits become more evident 
later in the chapter). This is in contrast to Levinson (1996) as he states that a large majority of 
children and adults live under conditions that are hostile to their development. 
5.2.2 Early adult transition (age 17 to 22) 
In 1932 Kuzwayo started at Adams College in Amanzimtoti, on the coast, south of 
Durban in Kwa Zulu Natal Province. Here she continued with the teachers’ training course 
she had already started, during this time girls were restricted mainly to teaching. Although 
later some went into nursing, they were discouraged from studying science subjects 
(Kuzwayo, 2004). In 1933 at 19 years of age, Kuzwayo graduated as a lower primary school 
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teacher. It was during her time at Adams College that Kuzwayo met EpeinetteMoarane, a 
woman that was a great inspiration to her. Moarane later married Govan Mbeki, a former 
African National Congress (ANC) leader who died in 2001. It was around 1934that 
Kuzwayobegan to realise what effects apartheid and how gender inequality limited women 
and their interests even though apartheid laws were not yet formally introduced (Kuzwayo, 
2004).   
In 1935 she graduated as a higher primary school teacher and went to Lovedale 
College in Alice the following year to further her education because she felt that her 
education was inadequate. Lovedale College was where her maternal grandfather, her father, 
step-father and many of her relatives had studied. According to Kuzwayo (2004) Lovedale 
College had established traditions, values and practices of its own and a unique atmosphere. 
Kuzwayo was happy to be there as she was eager to learn and further develop her knowledge 
and the students there were committed to their studies. Soon after her arrival Kuzwayo was 
invited into a group of three young women that were high achievers and always were 
amongst the top three achievers. Being the fourth and new member of this group, she was 
highly motivated and she too adhered to their dedication, hard work and respect for time and 
rules. In the group were DineoMofolo, the daughter of an Mosotho author, Thomas Mofolo; 
PetronellaSikhweza from the Transkei who was very conscientious about her work; and 
BetrinaMrwentjana, who always achieved the third position in class.  Ellen came to occupy 
the fourth position in the group of friends and in class. These four girls kept their pact and 
were friends for 9 months in 1936. , It was after coming to Lovedale College and meeting 
these girls that Kuzwayo developed her full potential (Kuzwayo, 2004).  
The beautiful surroundings in and around the college, the public speaking lessons she 
received from Miss Schindler,  and the athletics meetings which Kuzwayo loved to attend, all 
contributed to  her success during that year. However, her eagerness to continue with her 
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studies waned, possibly because of her initial disappointment at failing to get into the 
matriculation class because she had decided to go work. At the end of 1936 Kuzwayo ended 
her schooling at Lovedale College and sadly parted ways with Dineo, Petronella and Betrina. 
This was against her stepfather’s wishes and her mother’s last wish but regardless of that, 
Abel, supported Kuzwayo through her decision to leave college for a teaching post at Inanda 
where she started in 1937. 
Referring to Levinson’s (1996) proposal of basic developmental tasks in transition 
periods, the basic developmental task of all transition periods are termination, individuation 
and initiation of a new developmental stage or task, it is clear that Kuzwayo had taken two 
bold steps during this boundary period between childhood and early adulthood. To begin 
with, after finishing school and graduating as a higher primary school teacher, Kuzwayo 
proceeded to further her education at Lovedale College, where she began to form her adult 
identity. This allowed her a better understanding of who she was and what she wanted.  The 
particular form taken by these tasks in a given transition is shaped by its place in the life 
cycle. An example of this is that the Early Adult Transition forms a boundary between 
childhood and early adulthood. The termination of her school years at 19 years when she first 
graduated can be interpreted as both an outcome of her past and a starting point for her future, 
this indicates not as being an ending, but a turning point. 
Additionally, this turning point permitted her to be more self-generating, more 
independent and responsible by coping and staying away from home, on her own and 
surviving, which supports Levinson's theory in this regard. Lastly, after completing her 
studies and qualifying as a higher primary teacher, she terminated her years of study and 
initiated a new period in her life when she started to teach, thereby initiating a new 
developmental stage. Moreover, she was exploring new possibilities, as well as altering her 
existing relationship with her step- father when she left home. In so doing, she was laying the 
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basis for building the first adult life structure in the next stage. There is evidence in the 
literature stating that Kuzwayo started or tried out new relationships during this transitionwith 
her first boyfriend whose name is not mentioned in the literature but just the existence of the 
love relationship is mentioned, this therefore agrees with Levinson’s theorythat states that in 
the early adulthood transition new love relationships are formed (Masemola, 2010). From the 
above it is clear that this period in Kuzwayo’s life both corresponds and conflicts with the 
theoretical descriptions given by Levinson (1996).Kuzwayo starting at Adams College in the 
early adulthood transition corresponds with Levinson`s theoretical descriptions. 
  However, Levinson (1996) also states “the internal traditional homemaker figure and 
the internal anti-traditional figure emerge in adolescence but become more articulated in the 
Early Adult Transition” p. 231. This statement is in conflict with Kuzwayo`s life because 
during this transition she had not been married or had children yet and wasn’t able to 
articulate the traditional homemaker figure fully in its full regard.  
5.2.3 Era of early adulthood (age 17 to 45)  
According to Levinson (1996), in social and psychological terms, early adulthood is 
the season for forming and pursuing youthful aspirations, establishing a niche in society, and 
raising a family. 
Kuzwayo (2004) calls this time in her life, a time of “physical and emotional shocks” 
it was in 1938 and she was 24 years old. The pain, disappointment, and suffering of being 
told to leave their family home by her aunt, Blanche, who was now her stepmother, weighed 
heavily on Kuzwayo. It tore her apart and destroyed her sense of identity and fond memories 
she had treasured about her aunt. Kuzwayo was told by Blanche to leave for Johannesburg to 
seek her biological father, Phillip, as she did not belong nor was she wanted in Thaba`Nchu 
(Kuzwayo, 1996).  According to Kuzwayo (2004) the burden of having to start all over, 
leaving Abel, her step-father, impacted heavily on her identity, sense of belonging and her 
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life in general. This was due to the fact that, she did not know her father well because he had 
never made any form of contact with her when she was in Thaba`Nchu. This was a confusing 
and strenuous transition yet fulfilling as it was an opportunity for her to meet her paternal 
family (Kuzwayo, 2004).  
Levinson also noted that the era of early adulthood is the time of making very 
important choices, as is clearly reflected in Kuzwayo’s life at the time. It was in this era that 
she realised how different her life had become to that while she lived inThaba`Nchu.  
Johannesburg was different and she needed money and a job to survive (Masemola, 2010). 
The decisions that were made, included, leaving her new family home in Johannesburg where 
she lived with her biological father, Phillip, and taking up a teaching post in Heilbronn where 
she later transferred to Phokeng to be nearer to her younger sister, Maria who was then 
marriedand lived in Saulspoort with a family of her own - something Kuzwayo wanted and 
was desperate to have (Kuzwayo, 2004). All of the above-mentioned changes were stressful, 
concurring with Levinson’s description of this era. . 
  According Kuzwayo (2004), she did, however experience rich fulfilment in love, 
sexuality, and family life, as Levinson (1996) indicated for this era. On a bus ride to visit her 
sister in Saulspoort she met her second boyfriend, Ernest Moloto who soon became her 
husband. Ernest was the headmaster of the local high school in Saulspoort and a respected 
man in his community (Masemola, 2010). Kuzwayo (2004) described Ernest as follows 
“when I first met him, and right through our courtship, he was gentle and appeared very 
polished in his manner. He seemed a real gentleman, who wouldn’t hurt a fly, as they say” 
(p.141). Kuzwayo happily and eagerly accepted his marriage proposal as her doing so meant 
that she would fulfil her unfilled component of a family life. According to her, this meant that 
she would start her own stable home, have an identity, sense of belonging, and a family 
(Masemola, 2010). 
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 According to Kuzwayo (2004), married life was not what Kuzwayo had hoped it 
would be. It was a time of ill-health, humiliation, pain and suffering “My image of married 
life was far removed from the torture I was exposed to. I went through both physical and 
mental sufferings” (Kuzwayo, 2004, p. 142). Although conditions were anything but 
favourable and this was an era of stress and contradiction for Kuzwayo, as Levinson (1996) 
suggested (p. 19), Kuzwayo had things that she was happy about during this stage. She was 
happy to be blessed with two sons whom she loved, took care of and protected (Kuzwayo, 
2004). 
Moreover, Kuzwayo (2004) states that Kuzwayo displayed the energy and courage 
proposed by Levinson, as this was perhaps the only way she could have coped with the 
enormous stress and the contradictions this period held for her. She did not have the 
opportunity, however, to experience much of the abundance and fulfilment Levinson referred 
too. Although she briefly experienced intense fulfilment in love and family life soon after her 
marriage, the sacrifices she had to make because of her abusive husband, sacrifices of 
running away and leaving her sons behind later reaped good rewards for her life.  
5.2.3.1 An entry life structure for early adulthood (age 22 to 28) 
 According to Levinson (1996) the Early Adulthood Transition period is a turning 
point to the Entry Life Structure for the Early Adulthood period. The tasks the person faces in 
this developmental period are to make some keys choices (especially regarding love, 
marriage, family, occupation, separation from family of origin and lifestyle), and to organise 
a  life as a young adult. Despite the bad circumstances Kuzwayo found herself in, she 
recovered and took a decision to leave her husband and her sons behind, as mentioned above. 
She took this decision for fear of losing her life and sought a better life (Masemola, 2010). 
During those years many woman who experienced physical abuse as Kuzwayo did, remained 
with their husbands and obey them (Kuzwayo 2004). Kuzwayo was courageous, determined 
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and sacrificed being with her children in an attempt to create a better life, a life that would 
benefit her sons one day. She fled back to Pimville in Johannesburg where her father lived.  
Levinson (1996) stated that the first life structure built in an era is necessarily 
provisional, as it is an initial attempt by the person to make a place for themselves in a new 
world and a new generation. The choices Kuzwayo made during this time had an influence on 
the rest of her life. Levinson (1996) stated that a young woman`s educational level strongly 
influences her course through the Entry life structure for early adult hood. Based on the 
decisions that Kuzwayo made, her formal education that she had, according to Levinson`s 
(1996) theory she successfully concluded this transition and successfully built an Entry Life 
for Early Adulthood. 
5.2.3.2 Age 30 transition (age 28 to 33) 
This transition provides an opportunity to reappraise the entry life structure, to do 
some further work on individuation (including undone work on earlier transitions), and to 
explore new possibilities out of which the next structure can be formed (Levinson, 1996). 
During this period of her life, Kuzwayo went through great loss, loss of her identity 
and the love of her step-father who meant everything to her, when she was told to leave her 
home in Thaba `Nchu. In 1946 she became seriously ill following the miscarriage of her third 
child. Despite many tragedies she had gone through in the pastsuch as, the death of both her 
grandparents in 1920, the death of her mother in 1930 which left her with grey hair from not 
grieving but for which she later got treatment for, Her marriage to Ernest Moloto caused most 
psychological and physical damage to her health. This links with Levinson’s (1996) earlier 
suggestion that this is the era of the greatest stress.  
Despite her unhappiness to leave, circumstances forced Kuzwayo to leave Saulspoort 
and to begin a new life in Johannesburg, It seems though, as if she used the new possibilities 
to form the next structure, as Levinson (1996) suggested. Loneliness filled her heart everyday 
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as she constantly thought about her two sons, wondering how they were and occasionally 
imagining and hearing their innocent voices expressing longing for their mother (Kuzwayo, 
2004). 
5.2.3.3 A culminating life structure for early adulthood (age 33 to 40) 
Levinson`s (1996) period of the Culminating Life Structure for Early Adulthood is 
found within the era of early adulthood.  Levinson stated that the primary developmental task 
in this stage is to form a structure within which the person can try to establish a more secure 
place for themselves in society and to accomplish their youthful dreams and goals. The 
person progresses from “novice adult” to “junior member” in the adult world (Levinson, 
1996, p.142). 
The central components in Kuzwayo`s life at this time was her work and family (her 
father and her children whom she was separated from), and the divorce towards the end of 
this era. Her peripheral components were, her involvement in the film Cry the Beloved 
Country and involvement in the ANC Youth League.  
Moving back to Johannesburg was different, yet better, it was when she first visited 
her father. Kuzwayo was at a different place in her life and she had different goals and 
ambitious (Daymond, 2006). She integrated well within her Johannesburg family (Phillip, his 
wife who was Kuzwayo`s step mother and her step mothers daughter), the community of 
Pimville and the few friends she had made her feel welcomed during her stay. In 1947 
Kuzwayo, known as Mrs Moloto at that time, went in search of a teacher’s job at Law Palmer 
Higher Primary School. She got the job instantly and soon after moved to stay with her uncle 
in Orlando East to be nearer to work (Kuzwayo, 2004).  She integrated well within that 
community and school too, to the point where the staff and community of Orlando East were 
proud and happy that she joined them. Kuzwayo was determined to achieve her dreams, she 
was enjoying her “few years of  freedom” away from her husband but deep inside still 
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troubled by the thought of not having her sons with her, she often wondered and worried 
about their health and safety under their father`s care . 
During the early 1940s her interest changed as she became part of the ANC Youth 
League that was established and launched in 1943. The League’s aspiration was to produce a 
mass grass-roots organisation under the leadership of Nelson Mandela, Walter Sisulu and 
Oliver Tambo, whom Kuzwayo worked closely with. During that time there we no women in 
the higher ranks within the ANC, something that Kuzwayo noticed and that she did not come 
to understand because she felt very strongly about woman and their rights. Kuzwayo reflected 
that that was the result of the harsh treatment she had gone through in her first marriage 
(Kuzwayo, 2004).  
She also became active in her church, at school and in recreational programmes just to 
keep herself busy and away from pinning for her children (Kuzwayo, 2004). A major 
accomplishment for Kuzwayo was being part of the film Cry the Beloved Country which was 
based on the novel by Alan Paton. Cry the Beloved Country was first published in New York, 
it is about a South African pastor, Stephen Kumalo from rural Kwa Zulu Natal, who goes in 
search for his wayward son, Absalom, who had committed a crime in the big city of 
Johannesburg.  Kuzwayo played the role of a Skokian queen (women beer brewer) in the 
film. “The film absorbed me completely-physically, intellectually and emotionally” 
(Kuzwayo, 2004, p.164). All these extra-mural activities assisted her to get her life back on 
track and to move on from her past experiences which included her first marriage, being 
separated from her child and being forced to leave ThabaNchu by Aunt Blanche. 
Late in 1947 Kuzwayo was summoned to appear in court for her divorce hearing with 
Ernest Moloto. As that door closed in her life, another soon opened up. After seeking advice 
from her father and legal representatives, Kuzwayo applied for the case to be settled out of 
court in a respectful and quiet manner (Daymond, 2006). The divorce was granted after she 
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displayed great strength and courage in handling and negotiating for free access to her sons at 
any time convenient for her, 
Through her numerous involvements, Ellen met a man in his forties, Godfrey 
Rosenbaum Kuzwayo, or G.R as he was known. According to Kuzwayo (2004) G.R was a 
man of character, great experience and achievements although he had experienced his own 
share of hardship and misfortune. Godfrey was a compositor in the printing trade and owned 
his own business, a business which he was later compelled to sell against his will, following 
the implementation of the Group Areas Act which denied black people to trade in the city of 
Johannesburg.  
After turning down his marriage proposal  once, Kuzwayo (2004) said that she finally 
accepted the proposal for the following two reasons ,“My childhood longing for a home I 
could see and refer to as mine, even if I shared it with someone, was still unfilled, and 
remained a burning issue within me. Secondly, I had never at any stage accepted failure and 
allowed it to remain unchallenged” (p. 166). They married in 1950 and started a home in 
Kliptown. Their marriage was blessed with the birth of a son, Godfrey Ndabezitha 
Kuzwayo(Masemola, 2010). Altogether G.R and Kuzwayo had four children, three sons and 
one daughter. Kuzwayo had two sons from her first marriage and G.R had one daughter from 
his first marriage and they together had one son in the marriage to each other. By all accounts 
she invested much of herself in motherhood, despite her earlier disappointments and 
heartbreak in this regard. Putting her family first and investing in it allowed her to establish 
herself in the Traditional Marriage Enterprise. All in all, Kuzwayo was now truly moving 
from junior to senior in the adult world. 
Her central components of being a wife and mother she had accomplished well. 
Kuzwayocommitted herself to the TME with more than her fair share of disappointments in 
her domestic life, marriage, motherhood and family life supplied Kuzwayo with the 
71 
 
affirmation she needed (Levinson, 1996).Kuzwayo used this to live her life more fully, as 
well as using it as a basis with which to launch the next era, in agreement with Levinson 
(1996). 
 
5.2.4 The mid-life transition (age 40 to 45) 
 Levinson (1996) defines the Mid-life Transition period as a developmental bridge 
between early and middle adulthood. The life structure of the 30s is terminated, and the 
person comes to terms with the end of “youth” as it existed in early adulthood. The work of 
mid-life individuation is an especially important task of this period, as it forms the inner 
matrix out of which a modified self and life evolve over the rest of this era. 
According to Kuzwayo (2004) In December 1952, Ellen resigned from her teaching 
job after experiencing dissatisfaction with the Bantu Education System. Her husband 
supported this decision and encouraged her to registere for a Diploma in Social Work .The 
course lasted three years; throughout this time she applied herself with determination, 
perseverance and real enjoyment. Social work as a profession had been suggested to 
Kuzwayo by many people previously, Anna Mokhetle was one of the people that had given 
her this advice. The time that Kuzwayo spent teaching at Law Palmer Higher School and 
working with the boys from the reformatory in OrlandoTownshipenabled her to see potential 
in herself and see the ability she had of helping and assisting people. Helping wassomething 
that came naturally for her which she she enjoyed (Kuzwayo, 2004). 
The central components of the mid-life transition are identified as education, 
marriage, expanding the family, setting up the family in a new home. These central 
components are largely the same as in the previous period (Levinson, 1996).In 1953 
Kuzwayo made a complete career move by giving up teaching to train as a social worker at 
Jan Hofmeyr School of Social Work (Kuzwayo, 2004). 
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During her training years as a Social Worker, she met and became friends with 
several influential people in South African history (Masemola, 2010). Her circle of friends 
included WinnieNomzamoMadikizela, now Mrs Madikizela-Mandela, Marcia PumlaFinca, 
who became Mrs Denalana, and Harriet Kongisa (Daymond, 2006).These women all 
graduated and devoted their lives to contributing and making a change in their communities, 
more specifically the black community in general. Their interests followed from being vocal 
and uncompromising about the discrimination and oppression suffered by black people at the 
hands of the government and they gradually drifted to social change issues and programmes. 
It was during that time that Kuzwayo came to concentrate on her writing (Kuzwayo, 2004). 
Lloyd (1991) suggested that Kuzwayo was good at her job and in 1963she was 
employed by the Transvaal region of the world affiliated Young Women`s Christian 
Association (YWCA). As their programme director at the Dube centre for nine months she 
met and worked closely with Phyllis NoluthandoMzaidume, then staff member of the YWCA 
and later the General Secretary of the Transvaal YWCA, a position later taken up by 
Kuzwayo after Phyllis died. Phyllis was a friend, a colleague, a mentor and an aspiration to 
Kuzwayo (Lloyd, 1991). 
According to Kuzwayo (2004) the YWCA programme`s emphasis was on the training 
of women and girls at different levels. Their different programmes and workshops offered 
leadership skills, personal growth training courses, craft skills, social studies, and home 
skills. The YWCA empowered and developed women from both rural and urban areas in 
South Africa. Amongst its more successful programmes that Kuzwayo was involved in, were 
programmes to reduce the infant mortality rate in the black community and literacy 
programmes (Kuzwayo, 2004). Despite the work load and having to travel at times, Kuzwayo 
was happy and content in the job. 
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The above-mentioned years coincided with the mid-life transition in Kuzwayo’s life. 
As stated earlier, she was content at YWCA and in Pimville. Although she did not experience 
a developmental crisis, she did experience an adaptive crisis, as she had to cope with giving 
birth to her third son at 37 years of age which could be considered old for those days as many 
women had children when they were much younger (Kuzwayo, 2004). With her studies and a 
busy career, Kuzwayo had to rely and trust a helper to take care of her son, Godfrey, when 
she was not home. 
Kuzwayo created a home of tranquillity and harmony for herself and her family. This 
corresponds with Levinson’s (1996)suggestion that the benefits of a transitional period 
involves forming a new life structure more fitting for the self and more feasible for the world. 
Two culminating events indicated Kuzwayo’s mid-life transition. The first was Kuzwayo 
moving to Pimville, and the next was her change of profession when she resigned as a teacher 
and studied social work and worked as a social worker at the Johannesburg City Council.  
With this concluding phase, Kuzwayo completed the previous life structure and built 
a basis for the life structure of the next era of middle adulthood. Furthermore, she moved 
from the TME to a new type of married life shaped by the development of her second 
marriage and motherhood, Kuzwayo was moving from the junior to the senior generation 
both in her education (career) and family life. 
Levinson (1996) states that during the mid-life transition women feel more liberated 
with their children preparing to leave home. Kuzwayo’s second family was still growing, 
which instead of liberating her, meant more child care and other responsibilities. In addition, 
moving house, setting up a new home, and a challenging and busy career required an increase 
in household management and home making which left Kuzwayo with less time to enjoy her 
own pastimes (writing) than she had hoped for. 
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5.2.5 The era of middle adulthood (age 40 to 65) 
According to Levinson (1996), in this third era, a person comes to a crucial turning 
point as they conclude their youthful strivings and, at the same time, begin to form a life 
appropriate to the new era of middle adulthood. In this era one is responsible for one’s own 
work, the work of others and also for the development of the current generation of young 
adults who will soon enter the senior generation. Levinson (1996) described these people as 
overcoming their vast ignorance of life and adult development.  In this era people learn how 
to create organisations that are productive and also foster the adult development of their 
members. 
In 1958, Kuzwayo`s eldest son MatshweneEveringtonMoloto arrived in Johannesburg 
to stay with his mother, following his father`s divorce to his second wife (Kuzwayo, 2004). 
For Kuzwayo the arrival of her son came with feelings of joy, hurt, anger and shock. 
Kuzwayo soon came to realise that her son had been emotionally, physically and 
psychologically injured during the time he had been away from her. Matshwene had been 
allowed to stay and be influxed into Johannesburg due to the influx control law; this law cut 
South Africa into urban and rural areas, and controlled movement of black males between the 
areas. The outcome of this law was that everyone who lived in towns were white, except for 
blacks who were domestic workers (The History of Apartheid in South Africa).  Part of this 
law stated, that the first born of a family was to be born in their maternal home. Kuzwayo`s 
father`s home was in Pimville, Johannesburg, where Matshwene was born. It is for that 
reason that he was given permission to stay. This was not the case for her second born who 
remained in Rustenburg (Daymond, 2006). Numerous attempts were made to get him to 
Johannesburg but they all failed. According to South African legislation  of that time, only 
white children were allowed to stay in Johannesburg regardless of their place of birth and 
despite their birth order, this law applied only to white children and not black(African) 
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children (Kuzwayo, 2004). Nevertheless Bakone remained in Tigerkloof, south of Vryburg in 
the North West Province, and later registered at Fort Hare University where he was expelled 
for political activity and refused entry at any other university. 
At that point and after many failed attempts, Kuzwayo`s motherly instincts took over 
and she became determined to have all her children close to her. Kuzwayo had left Bakone 
(Bobo) at the age of two years and then when he was 21years of age, she told herself that she 
was not going to seek further permission from anyone (Kuzwayo, 2004). With the support of 
G.R, Kuzwayo`s husband, her son, Bakone, moved to Soweto and became dedicated to the 
cause of liberation of the Black people in South Africa.  
According to (Masemola, 2010), Kuzwayo loved and protected her children as much 
as she could and allowed them to follow their interests and dreams just as she had done. 
Being over-protective was as a result of making up for the time she had missed with her sons 
but something was bigger and beyond her. In September 1971 Bakone was arrested by the 
police for being in Johannesburg illegally. That news devastated Kuzwayo as her son, whom 
she loved dearly, was banned to Mafikeng, a town near the Botswana border (Kuzwayo, 
2004).  He was to stay there for three years and had to comply with the rules that applied to 
persons that were banned. After only having been re-united with him for a brief period, he 
was taken from Kuzwayo by “South Africa`s rulers” (Kuzwayo, 2004,p.217). 
Kuzwayo`s children had not stayed with her during their childhood but Bakone 
displayed the same courage his mother did during her first marriage. Despite being banned he 
remained strong and was encouraged by his mother`s visits to Mafikeng in support of him 
especially during court hearings. Those were devastating times but she remained strong for 
Bakone, herself and the family, as an example of the selfless person Kuzwayo was 
(Kuzwayo, 2004). 
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Her son`s banning order placed responsibilities on Kuzwayo which included 
facilitating his son`s wedding to Miss VuyelwaMashalaba, a fifth year medical student at the 
University of Natal (Kuzwayo, 2004).With great difficulty Kuzwayo did what she had to and 
her son got married to Vuyelwa and they then had a family of their own in the community of 
Mafikeng. Despite the many hardships Kuzwayo held her family together. From this we can 
deduce that she was the person essential to the success of her home (Lloyd, 1991). 
From the above, it is evident that Kuzwayo’s life during this era followed Levinson’s 
(1996) proposal that at this stage we are responsible for the development of the present 
generation of young adults. Conversely, Levinson (1996) pointed out that this can be a time 
of increasing emptiness and loss of energy but no evidence to support this could be found by 
the researcher. 
5.2.5.1 An entry life structure for middle adulthood (age 45 to 50) 
Levinson (1996) states that the primary task of this period is to create an initial 
structure for the launching of middle adulthood. The person establishes a new generation and 
a new season of life. This structure is sometimes dramatically different from that of the later 
30s. Even when it is superficially similar (e.g., one is in the same job, marriage, or 
community), there are important differences in the relationships that form central components 
of the life structure (Levinson, 1996). 
There appear to be no significant changes in the central components during this 
period, as Kuzwayo’s marriage, her career and family continued to be recognized as the 
central components, with the peripheral components being the effects of apartheid and 
oppression of black people in South Africa. Added peripheral components that were 
identified were Kuzwayo’s charity efforts and her continued involvement with the YWCA as 
previously mentioned in this chapter.  
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The critical symbolic event which Levinson (1996) suggested would indicate the shift 
from the end of the era of middle adulthoodwas that of Bakone being banned from 
Johannesburg for three years, as it took Kuzwayo away from home for the greater part of that 
period as she spent much time on the road visiting and being available  for her son. This was 
a turning point in Kuzwayo`s life because as a result of that event she later became a mother-
in-law and a grandmother. A new generation was born and her roles were enhanced by her 
being now a grand mother. According to Levinson (1996) changing of role can be seen as a 
greater indicator of progress from one era to the next. During this period Kuzwayo devoted 
much of her time to working as the General Secretary of YWCA at the Dube centre where 
she focussed on the development and empowerment of women (Kuzwayo, 2004).In addition 
to her demanding career which included her first visit to London in 1961, she had to ensure 
that household duties as well as her husband and sons were taken care of, Although Levinson 
(1996) suggested important differences in the relationships that formed the central 
components of his research subjects . Kuzwayo’s central and peripheral components 
remained much the same as they had been in her previous life structure. Furthermore, the vast 
difference in the way Kuzwayo spent her days during that period compared with the previous 
period (early adulthood), displayed satisfaction with her life (Levinson, 1996). 
During this period Kuzwayo spent much of her time trying to work against the effects 
of oppression by empowering the youth, especially in the youth clubs and the whole South 
African black community and those affected (Lloyd, 1991). In line with Levinson’s (1996) 
suggestion, her workability was thus increased, as she carried out fund-raising efforts which 
she saw as fitting and essential for the self (Levinson, 1996, p. 61).This links with his earlier 
proposal that what had happened in the previous period, would intensely affect the next  
period. 
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5.2.5.2 The age 50 transition (age 50 to 55) 
Levinson (1996) described the age 50 Transition period of development as an 
opportunity to reappraise the entry life structure, to engage in some further exploration of the 
self and the world, and to create a basis for the structure to be formed in the ensuing period. 
Levinson (1996) said that, developmental crises are common in this period, especially for 
persons who have made few significant life changes, or inappropriate changes, in the 
previous 10 to 15 years. 
In applying these above mentioned facets of Levinson`s (1996) theory to Kuzwayo`s 
life, the following significant life events were evident. She had to live with the guilt that her 
son, Bakone, was banned and was not living with her, after they had been briefly re-united 
following Kuzwayo leaving him behind in the care of Ernest Moloto, her ex-husband, when 
she fled to Johannesburg (Daymond, 2006). This was against her view of being a good parent 
and it tore her up each time she thought about it. For Kuzwayo the role of a woman, a wife 
and mother was to protect her family and be with her family just as her grandmother had been 
there for her and her cousins while growing up (Kuzwayo, 2004). Despite having no control 
or say in the legislation of the country, Kuzwayo took this matter personally and blamed 
herself. Based on this experience, Kuzwayo could relate and understand what other mothers 
who also had their children banned, felt and experienced (Kuzwayo, 2004). Another personal 
event was the death of her second husband Godfrey Kuzwayo (G.R) in 1965. Kuzwayo stated 
that she remembered Godfrey “only with respect and gratitude” (p.207). Dealing with 
Godfrey’s death, is thus viewed as an adaptive crisis for Kuzwayo, as it was a worrying time 
during which she must have felt that their future and security as a family in South Africa was 
at stake. At this time in South Africa, being a black person and a woman made one vulnerable 
to ill-treatment and apartheid (Kuzwayo, 2004). 
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As noted earlier, it was during this transition that Bakone became involved in the 
Black Consciousness Movement and formed friendships with Steve Biko and Barney Pityana, 
shortly after Nelson Mandela, Walter Sisulu and six other colleagues were sentenced to life 
imprisonment at the close of the Rivonia Trial in 1964(Daymond, 2006).Generally, most 
women Kuzwayo`s age would start preparing themselves to have a more relaxed life style, to 
expect their children to leave the family home, and to invest less of themselves in the TME. 
For Kuzwayo, however, it was different, as her third son, Godfrey was now thirteen years old 
and of school-going age which required a mother`s love and attention. Like many other black 
women of that time, with strong personalities, Kuzwayo managed to cope effectively with all 
her commitments and responsibilities regardless of the absence of her husband who always 
supported and assisted her in everything she did(Daymond, 2006). She always maintained 
that the children’s education and family life should not be interrupted (Kuzwayo, 2004). 
The age 50 Transition was challenging and brought about loss and hurt, however it 
was an opportunity for Kuzwayo to stand alone without her husband and to further explore 
herself and her place in the world. By doing so she created a more fitting life structure for 
herself and life periods that followed. 
5.2.6 The late adult transition (age 60 to 65) 
This developmental period concludes middle adulthood and starts the late adulthood. 
The reality and experience of bodily decline, as well as mental and physical changes, 
intensify the person’s experience of his or her own ageing and mortality (Levinson et al., 
1978). Various marker events, such as illness or retirement, may highlight the end of this 
transition and shape the transitional process. 
In 1974 the Kuzwayo`s family farm known as ThabaPatchoa in the Thaba`Nchu 
district in the Orange Free State was dispossessed under the Group Areas legislation.. The 
farm was Kuzwayo`s birth right and a piece of land where she originated and grew up’ It was 
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home for her and her family. Without any consultation, the place that she cherished most, 
which held dear memories, was taken from her (Kuzwayo, 2004). Kuzwayo was unhappy 
about the introduction of the Group Areas legislation, which she described as “unfair and 
unjust” (p.63). The dispossession of the farm marked the beginning of various life events 
followed, that new legislation. As a result Kuzwayoled the campaign to force the apartheid 
government to introduce a form of land ownership that would encourage private sector 
funding into housing in the townships (Adenekan, 2006). 
 The South African Black community expressed its dissatisfaction with how the 
country was run and the effects that the introduction of such laws brought about for them. 
There was turmoil in the townships and people took action against apartheid, their living 
conditions and their human rights. Kuzwayo was part of these people and she felt strongly 
about those issues.  
According to Kuzwayo (2004) the Internal Security Act introduced even harsher 
measures than those that were already in existence under the Terrorism Act and other 
legislation. Protests of school children began in Soweto and later developed into a nationwide 
uprising. These protests were against Bantu Education and the refusal of these black students 
to be taught in Afrikaans. During the Soweto unrest, Kuzwayo accepted a post at the School 
of Social Work, at University of the Witwatersrand. Following the unrest she was appointed a 
member of the Committee of Ten, which was appointed by community members to make an 
in depth study of the local authority- its functions, duties and its funding etc. It was called 
Committee of Ten because it consisted of 10 members, 9 of which were males and Ellen 
Kuzwayo as the only female. 
Kuzwayo was detained for five months at the Johannesburg Fort in October, 1977 
with her fellow colleagues from the Committee of Ten. Her stay at the Fort came with much 
dissatisfaction, including the lack of privacy for Kuzwayo, especially in the bathrooms and 
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the racial and gender discrimination she experienced. She was detained under Section 10 
which meant being “put away in prison, cut off from your family, friends, neighbourhood, 
community, work and worship; it means denial of all your freedom of movement and, to 
some extent, your freedom of speech” (Kuzwayo, 2004, p. 232).Kuzwayo was detained for 
five months, during which she became very ill and needed a heart operation. Her health had 
deteriorated and she was advised by Elaine Morris, a doctor by profession and friend, to get 
the operation done. After the successful operation, Kuzwayo was released in March 1978 
without being charged. The deterioration of her health during this transition supports 
Levinson`s (1996) theory in that during the late adulthood transition health deteriorates. 
5.2.7 The era of late adulthood (age 60 and beyond) 
A primary developmental task for late adulthood is to find a new balance of 
involvement with society and with the self. If a person creates a new form of self-in-world, 
late adulthood can be a season as full and rich as the others (Levinson, 1996).The central 
components during this era included Kuzwayo’s family life and relationshipsas well as her 
work. Peripheral components identified included her leadership roles, her first publication 
and political career. 
According to Kuzwayo (2004) late adulthood for her was an era which was 
characterized mainly by exercising her leadership skills and being acknowledged for her 
accomplishments and work. During the 10 to 15 years Kuzwayo had been serving her 
community she had been supported with courage, generosity and was assisted by the 
community to carry and bear the load regardless of the situation or conditions, this is 
evidenced by the roles she was elected and appointed to take on (Kuzwayo, 2004).  
Despite not being part of a formalised organisation, on her arrival home after having 
been  detained she found people knocking on her door, seeking help and advice regarding a 
whole range of needs, including finding accommodation, and seeking assistance in paying 
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their rent, water and electricity bills (Kuzwayo, 1996). At that time Kuzwayo was writing her 
book, Sit down and Listen: Stories from Africa, but also played a formal role in a number of 
organisations (Daymond, 2006). Her numerous leadership roles included the World Affiliated 
Young Women`s Christian Association as National Finance Chairman, Committee member 
for six years  from 1976 to 1982of the  Committee of Ten, Consultant since 1978 to the 
Zamani Soweto Sisters Council, Chairperson of the Maggie Magaba Trust since its inception 
in 1979, , and one of the founders and the first treasurer from 1980 to 1983of A re 
GodisngCheleteBasadi (Black Women`s Endeavour to understand investment).(Kuzwayo, 
2004).From 1982 Kuzwayo was involved with the Urban Foundation as one of its  founder 
Board members in the Transvaal as well as a board member at national level and later became 
the first president for the Black Consumer Union (Kuzwayo, 1996).It was her work as a 
Social worker in Soweto and her continued studying which earned her the opportunity to be 
awarded a Diploma in Advanced Social Work Practice in 1980 and an honorary degree in 
Literature from the University of the Witwatersrand in 1987.All these appointments and 
achievements eventually led to Ellen Kuzwayo being appointed a Member of Parliament in 
the constituency offices of South Africa in 1994. Kuzwayo became the first black writer to 
win South Africa’s leading Central News Agency literary (CNA) prize (Adenekan, 2006) for 
her writing and stories. Her second book, Sit Down and Listen (1990), was a collection of 
short stories in which she took the role of oral story teller to keep alive the African oral 
cultural heritage. The stories highlight the value of traditions and attitudes, and the plight of 
women caught between the old and the new South Africa. She retired from Parliament in 
1999, when Nelson Mandela awarded her an Order of Meritorious Service (Adenekan, 2006). 
Two symbolic events made Kuzwayo more aware of her own ageing and mortality 
during this era. It included her deteriorating health due to Diabetes, as well as her retiring 
from all her work and from parliament. Her diabetes emphasized the end of the previous era 
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and formed part of the transitional process. During this era Kuzwayo progressed well and she 
became known across the country and wasacknowledged amongst the many people who 
played a role in the freedom of Black people and the New South Africa (Adenekan, 2006). As 
she gained integrity from her contribution, she was able to continue with the rest of her life 
without despair or resentment, which is in line with Levinson et al.’s (1978) findings. 
On April, 19, 2006 Ellen Kate Kuzwayo died at the age of 91 in the Lesedi Private 
Clinic in Soweto at 2: 30am from complications of chronic diabetes. She left behind two sons 
Justice Moloto and BoboKuzwayo, six grandchildren and three great-grandchildren (Motale, 
2006). 
5.3 Chapter summary 
Self- mastery allows humans to develop a deeper appreciation for the complexity of 
human life. In this Chapter Levinson’s (1996) theory of development was used to create the 
psychological understanding and discussion of the important experiences and significant 
events in Kuzwayo’s life. It has become clear throughout the discussion on Kuzwayo’slife 
that her life centred around her family and her work (professional work and community 
work). 
Interestingly, Kuzwayo’s life both refutes and confirms the claims made by Levinson. 
Her life in the period of early adult transition supports Levinson’s (1996) description of a 
person becoming more self-generated, responsible and dependant. However, considering 
Kuzwayo’s life more closely, the applicability of Levinson’s theory can also be questioned 
and contested in the early adult transition stage of Kuzwayo`s life. In addition, during the age 
30 transition, Kuzwayo did not explore new possibilities. However, she confirmed her 
choices, and thus the culminating life structure for early adulthood in her life corresponded to 
what Levinson (1996) suggested. 
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The mid-life transition period held adaptive crises for Kuzwayo. Culminating events 
further impacted on her life, making her resentful and disappointed. This is also in line with 
Levinson’s theory (1996). The era of middle adulthood saw Kuzwayo matching the findings 
of Levinson, The entry life structure which followed saw her increasing her workability, 
which is in agreement with what Levinson proposed. 
Kuzwayo was a remarkable person although she was a simple humble woman. Not 
only did she overcome the bitterness and resentment she experienced after Apartheid, but she 
helped others to do the same. In addition, she believed in treating all people the same, 
irrespective of race, colour, class or gender, and as a result contributed towards establishing 
racial harmony. 
 
In the following and final chapter of this psychobiographical study of Ellen Kate 
Kuzwayo, significant conclusions are presented, and the value, limitations, and criticisms of 
the study, as well as recommendations for future research are discussed. 
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CHAPTER 6 
CONCLUSIONS, LIMITATIONS AND RECOMMENDATIONS 
 
6.1 Chapter preview 
This chapter first re-visits the purpose of this study. Secondly, the limitations and 
value of the study are explored and discussed and lastly, recommendations for future research 
are offered. 
6.2 The Purpose of the Study re-visited 
The primary aim of the current psychobiography was to explore and describe the life of 
Ellen Kuzwayo – from the theoretical perspective of Daniel Levinson’s (1996) theory of the 
Human Life Cycle. It was the aim of the study to generalize the results of the research to 
Levinson`s (1996) theory: a process known as analytical generalization (Yin, 2003). 
The descriptive-dialogic component of the study described essential developmental 
phenomena with reference to the constructs of Daniel Levinson’s (1996) theory of the Human 
Life Cycle.This means that the findings regarding Kuzwayo’s human development were 
discussed within the context of Levinson’s theory. This allowed for a dialogue to be 
established between the findings of the study on the one hand and a theoretical 
conceptualisation on the other hand (Stroud, 2004). 
In the following section the researcher provides the conclusions of this study, a 
critical discussion of the value and limitations of the study and makes recommendations for 
future research in this field.  
 
6.3 Conclusions of this study 
The life of Ellen Kuzwayo was integrated with Levinson’s (1996) theory of the 
Human Life Cycle and the findings were discussed in Chapter 5. The researcher concluded 
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that Kuzwayo`s life fitted well with the theory of the Human Life Cycle and her life was 
lived accordingly with Levinson`s developmental transitions and eras. Due to the limited 
information on Kuzwayo`s adult life, the researcher could not concluded that these eras were 
successfully achieved or concluded but the available information gave an indication of some 
aspects of her life being in accordance to the theory used in this study. 
Described as “a stalwart of the liberation struggle and a tireless fighter for the 
emancipation of women” by Motale (2006), Kuzwayo was a pillar of the democratic struggle, 
and a source of inspiration for successive generations of freedom fighters. She is well known 
for her outstanding role in the struggle against Apartheid, and for her contribution to the 
development of South African literature (Kuzwayo, 1996).  
6.4 Limitations of this study 
Psychobiographical studies have limitations that may present the researcher with 
certain difficulties during the process of a research study. These limitations were previously 
discussed in chapter 4 of this study; therefore the focus here will be specifically on the 
limitations of the current psychobiography. 
First, the findings regarding Kuzwayo’s human development are not statistically 
generalizable to a larger population. Instead, the aim of the psychobiographical study was 
analytical generalization, whereby the findings were compared with the content and 
conceptualization of Levinson’s (1996) theory of human development. Secondly, with many 
similarities between the subject and the researcher, similarities such as gender, race and 
culture, this enabled the researcher to identify with Kuzwayo on many aspects of her life. 
However, this could be a limitation and a possibility of the researcher idealising the subject. 
This was addressed by consulting with the research supervisor for this study, communicating 
about it and being aware of this potential threat.  
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Thirdly, another limitation was that the limited amount of information that exists 
regarding Kuzwayo`s personal life especially during her adulthood and late adulthood life. In 
addition, the information that exists about her during this time relates mainly to her political 
involvement and this proved to be a limitation of the current psychobiography. 
6.5 The value of this study 
This psychobiography of Ellen Kuzwayo`s life is the only one that has been 
conducted. This is an important contribution towards a better understanding Kuzwayo`s 
life.Levinson`s (1996) theory of Human Life Cycle was used for this study as it covers 
human development from birth to death and proved to be valuable for this psychobiography. 
This theoryis one of only a few theories of human development based on the study of women. 
In addition, the theory also enabled the analysis of both the positive and negative dimensions 
of human development in Kuzwayo`s life (Levinson, 1996). Levinson’s theory had 
methodological value, in that it enhanced the construct validity and reliability of the study 
(Fouché, 1999) and also provided a valuable framework of human development within which 
it is possible to study the lives of people of all cultures, classes, and genders (Sheehy, 1997). 
6.6 Recommendations for future research 
The researcher recommends that further in-depth research, possibly at a doctoral level 
be conducted to create a more comprehensive understanding of the life of Ellen Kuzwayo. As 
a result of the limited published information on Kuzwayo`s life, living family members, 
Kuzwayo`s friends and people who knew her could be interviewed to gain more knowledge 
and information about her life. 
Future researchers could also use additional theoretical approaches to psychological 
and human development to complement the findings already obtained in this study. The 
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findings of this study could provide opportunities for future research as they could be 
triangulated to enhance the validity and reliability of information on Kuzwayo’s life.  
 
6.7 Chapter summary 
In this chapter the purpose of the current study was re-visited and the conclusions, 
value, and limitations of the studywere considered. In addition, recommendations were 
offered for future research. 
Kuzwayo`s life was integrated with Levinson`s (1996) theory of the Human Life 
Cycle, enabling the researcher to conclude that her life fitted well with Levinson’s (1996) 
developmental stages, eras and transitions. Limited published information on Ellen 
Kuzwayo`s adult life was a limitation in this regard. 
As evidenced in this psychobiographical study of Kuzwayo`s life, there is much value 
in studying the lives of great and controversial individuals. Such studies attempt to unravel 
not only why they became great, but also what lessons they can teach humanity (Simonton, 
1990).  
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APPENDIX 1 
Alexander`s (1990) guidelines for the extraction of salient data  
Guideline Explanation 
Frequency This refers to that which occurs frequently. The
frequency with which something is reported is 
often an indication of increasing certainty 
surrounding it and its importance. 
Uniqueness  This refers to that which is singular or odd to 
that particular person. 
Primary This is a moment of a `first` in someone’s life, 
a first incidence on which they build all other 
behaviour and motivation. 
Negation This is that which the opposite is. There may 
be a particular belief or understanding of an 
individual which is in fact the opposite in the 
reality. 
Emphasis This refers to that which is either over- or 
under emphasised. Overemphasis is usually 
seen when something that is held to be 
commonplace receives a great deal of attention
while under emphasis arises when something 
that seems important receives little attention. 
Omission This refers to that which is missing from the 
picture, that element of a person’s life which 
seems to have been omitted when considering 
their life span. 
Error or distortion This refers to the presence of mistakes- be they
related to facts in general, or to the person. 
Isolation This refers to that which stands alone or does 
not fit with the information as a whole leaving 
one asking the question, “Does this make 
sense?” 
Incompletion This refers to that which has not been finished, 
and this can often be seen when closure has not
been achieved. 
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